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ABSTRACT 

This guide suggests how to deliver a 33-hour literacy 
tutor/instructor training and certification program. Each of the 11 
3-hour sessions is outlined and resource and audiovisual materials 
are listed. The guide is designed so that each facilitator can adapt 
the training program to fit local needs by developing activities and 
collecting samples relevant to the local community. Introductory 
materials include infomation on delivering the program. Components 
of each session Include a list of -resource needs (handouts, 
equipment, audiovisual materials) and an outline of all activities, 
session topics are as follows: adult literacy, basic education, and 
academic upgrading in the community, workplace, or institution? some 
things that are known about reading? some things that are kUwWn about 
writing? finding out what people want or need to know? review of 
informal assessments and level A (from chapter 5 of the related 
guide) and use of learning activities? review of level B and use of 
learning activities; review of level C, use of learning activities, 
and responding to writing; review of level D, working with groups, 
and publishing? what to do if there does not seem to be much 
progress? some things that are known about math? and practicum 
reports and training package evaluation. Overhead transparency 
masters and handouts, arranged by session, are provided at the back 
of the guide. (YLB) 
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Introduction 



This guide suggests how to deliver the 33-hour tutor/instructor training and 
certification program. Each of the eleven three-hour sessions is outlined and all 
resource and audio-visual materials are listed. 

The guide is presented with the understanding that each facilitator will need to 
adapt the training program to fit the needs and wants of the community in 
which the program will be delivered. This means that the facilitator should 
endeavour to develop activities and collect samples that are relevant to the local 
community. 

The training program works best when it is: 
. flexible 

The program should be offered at a time convenient for participants. This 
often means during the evening or on weekends. 

. participatory 




Participants should have an opportunity to raise questions, offer suggestions 
anu make presentations. 



. community oriented 

The program samples and workshop activities should reflect the needs and 
wants of the local community. This community may be a workplace, an 
institution, a geographical area, or a cultural/racial group. 

. accessible 

The progiam should be offered at a comfortable location that is accessible to 
all members of the community. This may be a community centre, school, 
community college, library, church, or local industry. 

. on-going 

Tutors, teachers and instructors need on-going support and coordination. 
The training program can be an integral part of this support, but it should not 
be seen as an end in itself. The facilitator should provide an opportunity for 
local program coordinators to share information about their programs. 
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Delivering the program 

The eleven workshops can be offered in several ways: 
. a full week of inservice training 

. one or two sessions a week during the day» evening or weekend 
. blocks of training - two or three sessions at various times 

The trainer should hold an information session before the training is offered to 
explain the ,.orkshop program and to plan when and where the training will be 
offered. 

Trainers should consider the following when preparing and delivering each of 
the workshop sessions: 

Before the session: 

review workshop guide 

review tutor/instructor handbook 

think about your audience: Will the session meet the> specific needs? 
gather ideas and modify session 
select activities and materials 
preview video/audio/overheads 
copy handouts 

examine workshop location: check equipment needs 
organize room and sealing arrangements 
check a/v equipment 
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During the session: 

. explain session outline 

. review previous session 

. explain each activity and its purpose 

, speak to the whole group 

. address people by name 

. work with small groups; don't just watch them 

. evaluate the group's response to activities and presentations 

. include everyone in group discussions 

. stand so people can see the flip chart and overhead projector 

. introduce video and audio segments 

. speak clearly 

After the session: 

. ask questions: Did you achieve session goals? 

Did people understand session goals? 
What worked? What didn't work? Why? 
What will you do differently the next time you 
deliver the session? 

. consider how the success of the workshop was affected by: 

- the way groups were organized 

- individual member's contributions 

- your contribution 

- the equipment, materials and other resources 

- the session activities 
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. plan for the next session: What do you need to review next 

session? 

What concerns do you need to 
address next session? 

. read and respond to joumals/practicums 

Responding to journals and practicums 

The journals provide participants with an opportunity to raise questions, 
comment on the sessions and discuss pomts of view. The journals allow the 
facilitator to communicate with all members of the group and, in so doing, 
develop a better understanding of each participant's needs and concerns. The 
facilitator should respond to the journals in a supportive manner. People do not 
want to be corrected. They do, however, appreciate feedback that is honest and 
to the point. 

The practicums give participants an opportunity to practice the informal 
assessment procedures and activitief introduced during the workshop sessions. 
Again, the facilitator should provide positive and sincere feedback. Rather than 
writing "good work" or "good idea", the facilitator should expand on these 
remarks by indicating what made that portion of the practicum "good". 

The journals and practicums require a fair amount of work from participants. 
The facilitator should acknowledge this work in his/her comments. 

A register for recording completion of journals and practicums is included on 
the following page. 



s 



Tutor and Instructor Training Program 
RecorJ of Attendance, Journals and Practicums 



Location: 
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Session 1 : Adult literacy, 
basic education and academic 
upgrading in your community, 
workplace or institution 
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Session 1: Adult literacy, basic 
education and academic upgrading in 
your community, workplace or 
institution 

Resource needs 
Hand-outs 

. Tutor/Instructor Training and Certification Program Handbook 

. Workshop outline 

. Description of practicums 

. Ice breaker - Bingo game 

. Article - Plain Talk on Stereotypes 

Equipment 

. VCR 

. Television 

. Extension cord 

. Flip chart stand and paper 

. Overhead projector 

Audio-visual materials 

. Video; Don't Call Me Stupid (Magic Lantern Film Distributers Ltd.) 
. Overhead: Tltree Tilings Tiiat impact on Learning 

Other resources 

, Report: Aduti literacy, basic education and academic upgrading: 

The role of the Community College 
. Calendar for scheduling future sessions 
. Markers 
. Masking tape 



1 : 



ft/C/fttetor's Cv>00 for Trwnmg Tutors Bn<f fnsfructors 

Welcome - 5 min. 



Overview of workshops and training program - 5 min. 

The facilitator will circulate and explain the workshop outline ^nd description o^ 
practicums. Participants will briefly look through the training manual and note 
the two sections - the chapters and the activities. The facilitator wiil indicate 
that the manual is provided free of charge to those who complete the training 
program. 

Ice breaker - Bingo - 15 min. 

The facilitator will circulate a copy of the Bingo game (page 186 in the 
Handbook) to each participant. Each person then asks another member of the 
group one question on the sheet. If the person answers "yes" to the question, 
that individual signs his/her name. If the person answers "no% the questioner 
must go to someone else to ask the next question. The first person to complete 
a bingv line horizontally, vertically or diagonally shouts "Bingo". The game 
can then be continued by playing full card binge where a person must have all 
the squares signed. In this case, the questioner may ask as many questions as 
she/he likes no matter if the response is yes or no. 

Introductions - 10 min. 

Pariicipanis will introduce themselves and briefly explain why they are taking 
the training program and what they hope to gain from the program. 

Three things that impact on learning - 5 min. 

The facilitator will use the overhead, Three Tilings Thai Impact On Learning, to 
illustrate the training program philosophy. The facilitator should point out that 
each of the three elements will be discussed during the workshop program. 

Good and bad learning experiences - 45 min. 

The facilitator will divide the group into smaller groups. In the small groups, 
participants will tell each other of one positive and one negative learning 
experience. Each group will then pick one negative and one positive 
experience from those presented and, using flip chart paper, draw or write 
about these experiences. 



The groups can consider these questions - 

. Where did this take place? 
. What were you trying to learn? 
. What happened? 

. Why do you suppose this happened? 
. How did you feel? 
. What, if anything, did you do? 
. What might you have done? 

Each group will explain the results to the whole group. The group will then 
create a list of common features of these good and bad experiences. 

Break - 10-15 min. 

Video: Don V Call Me Stupid - 30 min. 

This video highlights the development of a group of women participating in an 
upgrading program. The video shows many of the obstacles that the women 
faced in participating in the program. 

Discussion of video - 15 min. 

The group will discuss and list the reasons the women in the film came to the 
program and the obstacles they had to overcome in order to attend. The points 
raised will be recorded on a flip chart under the headings: 

Why they came to the program Why they found it difficult to attend 



Why people in this community may come to a program, 
W!iy people in this community may find it difficult to attend. 
- 15 min. 
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If lime permits, participants will fiirther explore their community, identifying: 



. reasons people may want or need to come to a program 
. reasons people may not be able to attend a program 

The facilitator will record on the flip chart the points raised under the headings: 

Why people imay come to a program Whv people may find it difficult to 

attend 

Understanding literacy - 10 min. 

The facilitator will refer to pages 2 and 3 in the Handbook. The group will 
discuss the six main headings on these pages. The facilitator will point out that 
the training program uses the definition: 

"People are literate when they can do the reading, 
writing and math that they want or need to do in order 
to gel on with the rest of their lives. " 

Journal writing - 5 min. 

The purpose of this activity is to help participants reflect on what they have just 
discussed and to help the facilitator understand how participants have integrated 
the discussion. The facilitator will explain that the journals will not be graded 
or evaluated and that people should feel free to use the journals as a place to 
ask questions and to make comments about the sessions. Journals will be 
collected at various times during the program. 

The facilitator will circulate a copy of the article, Plain Talk on Siereorypes. 
The following questions can be written on the flip chart to help participants 
start writing in their journals. 

. What are your comments after reading Plain Talk on Stereotypes and 

participating in the workshop discussions? 
. What do you hope to learn from this program? 

The facilitator should emphasize that participants can comment on the sessions 
in the style of their choice. 
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Session 2 : Some things that 
known about reading 



Session 2 : Some things that are 
known about reading 

Resource needs 

Hand-outs 

. Krump and Jqffy 

. Three Blogs 

. New Year's J 960 (East End Literacy Press) 

. "Maintaining a Consistent Light Source" 

Equipment 

. Tape recorder 

. Overhead projector 

. VCR 

. Television 

. Extension cord 

. Flip chart stand and paper 

Audio-visuai materials 

. Video: Journeyworkers series. Program 2: Part E - 

"Using Experience to Read: DRTA" (ACCESS Network) 
, Audio-cassette: Reading of New Year's 1960 
. Overheads: 

Dick, Jane and Spot 

Jill sviU sip a pill 

A reader is a user of written language 

Ho, ho, ho 

Krump and Jqffy 

Viree Blogs 

Henry Making a Bow 

New Year's J 960 - marked reading sample 
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Other resources 

. Book: New Year's 1960 
. Markers 
. Masking tape 



Ice breaker: Partner introductions - 15 min. 



The group will divide into pairs. The facilitator will tell the group to int<;rview 
their partner and, later, when they return to the group, each person will 
introduce their partner to the group. 

What is reading? - 15 min. 

The facilitator will introduce reading by showing the overhead, Dick, Jane and 
Spot. For adults who want or need to improve their reading, this type of 
material and instructional focus is not appropriate. 

The facilitator will show the overhead, Jill will sip a pill, and ask the group 
what this passage is about. The facilitator will point out that this type of 
material makes several assumptions about reading and about adult students 
learning to read. 

. A reader is someone who can say all the words. 
. Reading does not have to make sense. 

. Beginning readers need to read material that uses one syllable words. 

Using the overhead, A reader is a user of whiten language, the facilitator will 
illustrate thai reading only occurs when people get meaning from print. 

The facilitator will cover up the overhead and flash a line at a time for a few 
seconds. 

. Ai first, the participants will try to read a line of letters 

. then a line of letters and spaces 

. then a line of clusters of sounds 

. then a sentence which has been scrambled. 

. Finally, they will read a complete sentence with the words in the correct 
order. 

As each line of print is shown and then covered up, the facilitator will ask 

participants: 

. WhL:t did you sec? 

. What did the line say? 

. How is this line different from the previous ont? 
(for each line after the first) 
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A brief discussion about this activity will follow. Participants will consider at 
what point they made senr«e of the passage and when they simply identified 
letters and words. They will also discuss the importance of lookmg for order 
and patterns when reading and how necessary this process is to get meaning 
from print. 

The facilitator should point out that fluent readers don*t just look at every letter 
and every word on the page - they sample print in order to get meaning. 

Three ways we get meaning from print - 30 min. 

As each of the following cueing systems is introduced, the facilitator will list its 
name on the flip chart. The facilitator may want to point out that these terms 
are discussed to help people become familiar with language they may read in 
reference materials on reading. 

1 . Grapho/phonemic Cues - letter/shape/sound relationships 

The facilitator will refer to the previous overhead, A reader is a user of 
written language. The second and third lines on this overhead show how 
people use graphic cues - how a word/sentence looks - to determine 
meaning. 

The facilitator will then use the overhead. Ho, ho, ho, to show the 
complexity of sounds and letters - phonemic cues - in the English 
language. 

Discussion should focus on how this cueing system is only one way to get 
meaning from prim. 

2. Syntactic Cues - knowledge of language and grammar 

Participants will read the overheads, Krutnp and Jqffy and Three Blogs, 
aloud. The facilitator will ask the participants to identify parts of speech 
for three or four of the nonsense words. 

The facilitator will then circulate the Krump and Jqffy and Three Blogs 
handouts. In small groups, participants will substitute meaningful words 
for the nonsense words. The words Krump, Jaffy, Barfy and Tash are not 
changed. 

2^ 
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Each group will then read back the new story to other participants. 
Participants will discuss how fluent readers make use of background 
knowledge about the structure of the English language when they read. 
Often, this requires a reader to substitute words for unknown words in the 
passage. 

3. Semantic Cues - context 

As one large group, participants will read the overhead, Henry Making A 
Bow. The facilitator will ask the group what they did in order to make 
sense of the passage. This information should be recorded on the flip 
chart under the heading Reading Strategies. This activity will illustrate 
how fluent readers predict, confirm and integrate what they have read in 
order to get meaning from a text. 

Fluent reading strategies - 15 min. 

Pairs will be given copies of the passage, "Maintaining a Consistent Light 
Source" (page 8). One person will read half the text while the other notes and 
records any changes the reader make? to the text while reading. The two will 
then switch roles and continue readi. g. 

As a group, participants will discuss the various changes they made during 
reading. The facilitator will list the changes on the flip chart and emphasize 
that even fluent readers do not read perfectly, but make additions, substitutions, 
deletions and corrections as they read. However, the changes made by fluent 
readers most often do not alter the meaning of the text and, in this way, differ 
from those made by people who have difficulty reading. 

The facilitator will refer participants to pages 9-12 and briefly highlight the 
points made regarding fluent reading strategies. Discussion should point out 
that fluent readers use all three cueing systems while people who have 
difficulty reading may overuse the grapho-phonemic cueing system. 

Listening for reading strategies - 40 min. 

In this activity, participants will get practical experience recognizing various 
reading strategies used by readers. 
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The facilitator will begin by referring to page 13 which outlines an informal 
assessment technique that can be us^ to determine reading strategies. Page 14 
explains how to record these reading strategies. This process is called miscue 
analysis. 

To practice this technique, participants will listen to a tape of an adult learner 
reading the book, New Year's 1^0. The facilitator will circulate a copy of the 
book to all participants and explain that, as they listen to the tape, they will use 
the miscue marking system (page 14) to record any changes the reader makes 
while reading. 

People may find the tape difficult to hear in places. The tc^e was recorded in a 
busy library with a somewhat inadequate microphone system. 

The facilitator may want to provide participants with the following background 
about the reader. 



Background information about the reader 

. The reader is a young woman just beg. ming a program. 
She does not consider herself a reader and rarely reads. 
She explains that, when she does read, she cannot recall 
what she has read. 

. She wants to read a book through from cover to cover. 
She says that she has not read a whole book before, but 
would like to try. 

. After two weeks in the program, she chooses the book, New 
Year's J 960, because she feels she understands the subject 
matter. The book was written by an adult student in a 
program in Toronto. 

. The tutor tells her that she is going to let her read the book 
by herself. If she runs into problems while reading, the 
tutor will not jump in to help, but will let her try to figure 
out the problem words or phrases on her own. The tutor 
further explains that this process will help both of them 
understand what reading strategies she uses when she reads 
and which strategies seem to work. The tutor tells her that 
she would like her to retell the story when she has finished 
reading. 



Using the marking guide, each person will note and record on their text any 
changes the reader makes when reading. The facilitator will stop the tape at 
several points and use the marked overheads of the book, New Year 's IS^, to 
discuss the reading strategies used (see overheads for tape stop points). 

After the group has discussed the last few pages, the facilitator will play the 
portion of tape where the reader retells the story. Participants will undoubtedly 
be surprised at her ability to recall details from the text. It is obvious that she 
does not have a problem remembering what she reads. 

As a group, the participants will discuss the reader^s strengths and weaknesses 
in terms of reading strategies used. They will also make suggestions as to how 
they would try to improve the reader's strategies. 

The facilitator will list the strategies on the flip chart under the headings: 

Reading Strategies Used EfTective In^fffe^ivg 

Discussion should highlight the following points: 

. The reader uses a range of reading strategies - reading ahead, substituting 
words, sounding out and omitting difficult parts. 

. The reader makes effective substitutions based on the picture clues or when 
the meaning of text is clear (e.g. chucked for grabbed). 

. The reader makes less erfective substitutions when she tries to match an 
unknown word with a word which looks or sounds similar 
(grapho/phonemics), but which does not make sense in the passage. 

. The reader starts to stumble when the text gets longer and when the pictures 
do not relate as closely to the text. She then reverts to sounding out words or 
substituting words which look similar {world for will), but which do not make 
sense in the passage. Here she uses the grapho-phonemic cueing system, but 
not in conjunction with the syntactic or semantic system. 

. After the reading, the reader talks about the book. She does this by turning 
the pages quickly using the pictures to remind her about the events of each 
page. Clearly she was focused on the story and understood a great deal. 

. Future discussions with this reader should encourage her to use effective 
reading strategies such as reading ahead, substituting words or phrases which 
make sense in the passage, and predicting what the next word or sentence 
might be based upon what she has just read. The tutor may want to spend 
some time working on phonics through word family activities. 
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The facilitator can briefly refer to the reading chartr in Chapter 6 - "How Can 
Reading Strategies Be Determined?" (pages 94-97). These charts can be used 
to record reading strategies over a period of time. Future sessions will explore 
the use of the charts in greater detail. 

Break -10-15 min. 



Assisted reading - 15 min. 

The facilitator will refer to the Activities section of the Handbook, "Assisted 
Reading" (page 197). This activity is useful in helping readers develop fluent 
reading strategies, especially pr^iction skills. The facilitator will explain this 
activity using the description outlined in the Handbook. 

Video: Using Experience to Read - 15 min. 

This short video explains how to get readers to develop fluent reading 
strategies, especially prediction skills. The video describes an activity called 
Directed Reading Thinking Activity (DRTA) which is the same as the Assisted 
Reading activity outlined in the Handbook. 

Discussion of video - 10 min. 

A brief discussion of how assisted reading can be used in both one-to-one and 
group sessions will conclude the session. 

Journal witing - 5 min. 

The facilitator can write the following sentence starters on the flip chart to help 
participants think about the session. 

. I enjoy reading things about .... 
. During a typical week I read .... 
. I have difficulty reading .... 

. When I run into something I have trouble reading, I .... 
. People may feel they have difficulty reading because .... 
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Session 3 : Some things that are 
icnown about writing 

Resource needs 

Equipment 

. Overhead projector 

. VCR 

. Television 

. Flip chart stand and paper 

. Extension cord 



Audio-visual materials 

. Video: Journey workers series, Program 2: Part F - 

"Using Experience to Write" (ACCESS Network) 
. Overheads: The Writing Process 

Series of writing completed by "Jerry" over several months 
(6 overheads) 

Other resources 

. Markers 

. Masking tape 
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Participants will be given 10-15 minutes to write a short article on why people 
should visit their local community. This article will be published in a travel 
magazine. 

The writing process - 30 min. 

In small groups, participants will read theii piece of writing and discuss the 
steps they took to do the writing activity. The facilitator will direct this 
discussion by writing the following questions on the flip chart. 

Process: 

What did you do: 
. before 
. during 

. after (if you had more time) writing? 
Audience: 

. What were you most concerned about? 

. Do you think your writing changes depending upon why you are writing and 
who you are writing for? Why? 

Each group will record their answers to these questions on flip chart paper. 
This information will then be shared with the entire group. The facilitator 
should record on the flip chart some of the points made during the large group 
discussion. 

The information on the flip chart should include how the text was composed, 
organized, revised and edited. Discussion should focus on how the audience 
affected the writing, how ideas were generated and organized, how ideas were 
clarified and, finally, how the text was edited for spelling, punctuation or 
handwriting errors. 

Teaching \^Titing: where to begin - 10 miiio 

Using the overhead, Tfie Wrirmg Process, the facilitator will present two 
diagrams which illustrate different ways of teaching writing. 

o 

ERIC 
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Figure 1 shows what happens when practitioners concentrate first on correct 
spelling and grammar. Students may feel their ideas are less important than 
writing conventions. This is particularly true for beginning writers. 

Figure 2 shows that writers write to communicate ideas. To help students 
understand this, practitioners should first pay attention to the content and 
organization of writing. Then, they can work on problems with writing 
conventions such as spelling, grammar, punctuation, etc. 

The facilitator should refer to the Handbook, Chapter 2, "Writing" (pages 23- 
27) to highlight the points made concerning fluent writing strategies. This 
section also provides a more comprehensive description of the writing process. 

Improving writing skills: a case study - 40 min. 

The facilitator will present on overheads several samples of writing produced by 
an adult learner (Jerry) over a period of time. These samples show how Jerry 
became more comfortable with reading and writing and illustrates some of the 
difficulties and successes experienced by Jerry and his tutor. The activity used 
by the tutor is called written conversation. 

Before showing the overheads, the facilitator may want to provide the following 
background information about Jerry. 



Background information about Jerry: 

. middle-aged man with family - wife and children. 

. holds a job in a factory - wants to move into supervisory work. 

. started in a one-to-one tutoring situation. 

. ai the first session he described himself as a non-reader/writer. 

. due to his low confidence about his skills, the tutor took him for a 

drive, stopping to record every sign or bit of writing that he recognized. 

The list was several pages long. Thi? boosted his confidence. 
. the pair worked from October to March. These overheads and samples 

refleci some of the work done at the first, middle aud end of thai 

period. 

. one of the main activities which was done at every session was written 
conversation - conversations on paper between tutor and learner 
(samples shown). 
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As each sample is shown, the facilitator can read the question written by the 
tutor and participants can read the response written by the student. The 
facilitator may want to provide the following information before each sample is 
read. 

Sample ^1 > October 5 (Session 3) 

. Written conversation done early in the year. 

Sample ^2 - October 7 (Session 4) 

. Not a written conversation. The tutor wanted to see what he could do on his 
own so she gave him a blank piece of paper and said he could write down 
whatever he wanted. 

. The sentences he wrote he read back as follows: "I think that everybody 
should know how to read. I like to learn to read. I think it is fun." 

. Maybe he started to write, "I study at but he took so long to write it 
that, by the time he read it back, he read, "I think that 

. He found the whole process very difficult. The writing he did took over 30 
minutes to complete. The facilitator should have participants compare this 
sample with the previous one. Discussion should focus on the supportive role 
written conversation can provide to a hesitant writer. 

. Although Jerry was keen to work on reading and writing and he was a most 
cooperative person, he found the sessions to be an ordeal. He found it 
difficult to concentrate so some sessions were stopped early. 

Sample #3 - October 22 & 26 (Sessions S & 9) 

. Some time has passed. Jerry and the tutor have continued to use written 
conversation during each session. They have also worked on other reading 
and writing activities. 

. Jerry still had difficulty writing. To try to loosen Jerry up and to "move his 
pen along the page," the tutor introduced "timed writing." This involved ten 
minutes of free writing at the beginning of each session. Jerry would write 
about any topic he wanted. Each time he tried to write a longer text. This 
activity may not work for everyone but, for Jerry, it seemed to help. 
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. Jerry's satisfaction with his progress was apparent. He began to come 
earlier, stay later and never missed a session. 

Sample H - March 16 (Session 31) 

. This longer written conversation was completed after 31 working sessions. 

. Timed writings had been stopped. The tutor came in one day to find that 
Jerry had arrived early. He wrote for ten minutes and handed it to the tutor. 
Clearly the activity had served its purpose. 

Each participant will be provided with the writing samples and will discuss 
Jerry's writing in light of the following questions: 

. What were this learner's writing strengths and weaknesses during the early 
tutoring sessions? 

. What were this learner's writing strengths and weaknesses during the later 

tutoring sessions? 
. What were the most significant changes? 
. What might account for these changes? 

Break - 10 - 15 miii. 

Case study (cont'd) - 15 iiihi. 

Each group will share their discussions with the entire group. The facilitator 
can direct and record these discussions on the flip chart by using the following 
headings: 

Early Writing (October 5 - 26) 
Strengths Weaknesses 



Later Writing (I^larch 16) 
Strengths Weaknesses 
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The discussion should also consider what might account for this progress, 
including the choice of activities. 
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The facilitator should refer to the flip chart completed earlier in the session 
which recorded what steps were taker, when participaats composed thsir own 
writing. The facilitator should direct the discussion of Jerry's strengths and 
weaknesses to consider all aspects of the writing process listed on the flip chart. 

Some of the poEnts raised should Include: 

Writing strengths: 

. writes using complete thoughts right from the beginning 
. knows that sentences go from left to right 
, knows how to spell a number of words 

. attempts to spell unfamiliar words which show a close approximation to the 
correct spelling 

. uses the tutor's questions for sentence patterns and some spelling support 
. starts to write in script and uses more complex ideas in more complex 

sentence structures as his confidence increases in later sessions 
. writes with a real sense of purpose in the final sample 

Writing weaknesses: 

. spells with difficulty. Even though his spelling improves, Jerry clearly is not 

a comfortable speller. 
. needs the tutor's support. Jerry falls apart in the second sample when the 

tutor is not assisting. He writes in a more juvenile way, as if he wants to put 

down what the tutor (teacher) expects. At this point, reading and writing are 

NOT fun. 

The facilitator can briefly refer to the writing charts in Chapter 7 - "How Can 
Writing Strategies Be Determined?" (pages 109-112). These charts can be used 
to record writing strategies over a period of time. Future sessions will explore 
the use of the charts in greater detail. 

Written conversation - 5 min. 

The facilitator will refer to the Activities section of the Handbook, "Written 
Conversation" (page 339). 
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Video: V^ing Experience to Write - 15 min. 

This video outlines a number of activities that can be used in one-to-one and 
group settings to help adult students generate and organize their ideas. All the 
activities presented will be explained in greater detail in future sessions. 

Journal exiting - 5 min. 

The facilitator can write the following sentence starters on a flip chart to help 
participants think about the session. 

. During a typical week, I write .... 

. I have difficulty writing .... 

. When I have difficulty writing, I .... 

. People may feel they have difficulty writing because .... 



Session 4 i Finding out what people 
want or need to know 
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^ Session 4 : Finding out what people 
want or need to know 

Resource needs 

Hand-outs 

. Four case studies with reading and writing samples 
. Directory Literacy Resource Collection 

E quipment 

. Overhead projector 

. Extension cord 

. Flip chart stand and paper 




Audio-visual materials 



. Overheads: Four case studies 

Reading and writing samples from case studies 
Tliree Tilings That Impact on Learning 



Other resources 

. Books from the Literacy Resource Centre, levels A, B, C, D 

. Stamp and due date cards needed to check books out 

. Samples of tests used by local programs 

. Markers 

. Masking tape 
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Evaluating previous learning - 15 min. 

The facilitator will open the session with a short discussion focusing on: 

. the formal education experiences that adult learners bring to upgrading 
programs. 

. the non-academic experiences that adult learners bring to upgrading programs 
(e.g. work, parenting, health, financial, etc.) 

The group may want to recall the women from the video, Don 'f Call Me 
Stupid, as a discussion catalyst. During the discussion, the facilitator will ask 
the participants to consider; 

. How may previous academic and non-academic experiences affect 
participation in an upgrading program? 

. How do previous academic and non-academic experiences affect what we 
need to find out during initial assessment and evaluat* .*? 

. '^ow do previous academic and non-academic experiences affect how we 
might carry out an initial assessment and evaluation? 

The facilitator will refer to the overhead, Three Tilings That hnpaa on 
Learning, that was introduced in Session 1 . 

How to get started: informal assessment 

Part 1: Determining wants and needs - 30 min. 

The facilitator will refer to the Handbook, Chapter 4 - "Getting Started" (pages 
51-58). This section provides information on making people feel comfortable 
and suggests questions that can be asked to determine what people want or need 
to know. 

Participants will work in pairs. Each pair will be given an information sheet 
from one of the case studies. One person will interview the other person who 
will respond according to the brief biography of the case study. People may 
want to refer to the interview questions provided in the Handbook (pages 54 - 
58). 

3.) 
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One pair will then introduce their case study to the whole group. Pairs working 
with the same case study will compare their findings with those of the first pair. 

The facilitator will then show the overhead of the case study information sheet 
and discuss the findings of the interviews. The remaining three case studies 
will be presented and discussed in the same manner. 

The facilitator will then ask the whole group to consider the following 
questions: 

As the person asking the questions: 

. How did you feel when you were asking the questions? 
. What were you most concerned about? 

As the person responding to the questions: 

. How did you feel as you responded to the questions? 
. What were you most concerned about? 

The facilitator should point out that the questions in Chapter 4 of the Handbook 
are intended as discussion starters only, not as a list to be worked through until 
completed. People do not need to ask all the questions or ask them in any 
particular order. Many of the questions can be repeated from time to time to 
get a sense of growth and change. 

Part 2 - Determining reading strategies and reading level - 25 niin. 

The facilitator will introduce participants to the A, B, C, D levels as outlined in 
Chapter 5 (pages 61-77). The levels are designed to provide learners, tutors, 
instructors and teachers with some idea of where to begin. 

The facilitator will refer to Chapter 6 (pages 89-97) to explain how to carry out 
an informal reading assessment. 

Pairs with similar case studies will work together in small groups. Each group 
will assume that their case study from Part 1 was asked to select two pieces of 
reading material for an informal reading assessment. The facilitator will 
provide each group with two marked miscue reading samples reflecting the 
person's choices and reading strategies. One is a piece which the person felt 
was easy to read; the other a piece the person found challenging to read. 
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Each group will use the level descriptions ouUined in Chapter 5 to determine 
the approximate reading level of the person in the case study. They will also 
determine the reading strategies used by their case study. The groups may 
want to refer to the miscue marking scheme outlined in Chapter 1 (page 14) to 
help them determine the reading strategies used. 

Each group will then share this information with the whole group using the 
overheads of the reading samples from their case study. 

P^rt 3: Determining writing strat^^ and writing level - 25 min. 

The facilitator will refer to Chapter 7 (pages 101-112) to explain how to carry 
out an informal writing assessment. 

Each group will be given several samples of writing completed by their case 
study. These samples will help them to determine the writing strategies used by 
the case study and the writing level. 

Each group will use the level descriptions outlined in Chapter 5 to determine 
the approximate reading level of the case study. 

Each group will then share this information with the whole group using the 
overheads of the writing samples from their case study. 

Break - 10 - 15 min. 

How to get started: selecting materials - 20 min. 

The facilitator will show the group a variety of materials from the Advanced 
Education and Job Training's Literacy Resource Center collections, as well as 
some everyday materials. These materials should be grouped and separated 
into levels A, B, C and D to reinforce the informal reading assessment process. 

Each group will select materials from the display and make a list of other 
materials that thty feel would be appropriate for their case study. Each group 
should consider the initial interview responses and the reading and writing 
samples when making their decisions about the materials. 
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Each group will show the whole group the materials they selected and explain 
why they made the selections. Each group will also discuss the other materials 
they suggested could be used. 

The facilitator will briefly review the suggestions for assessing adult literacy 
materials as outlined in Chapter 6 (page 93). 

How to get started: standardized assessment - 20 mm.'^(optional) 

The facilitator may introduce the participants to several standardized tests - 
including those tests most conmionly used by programs in the local community. 

Small groups will examine samples of the tests and discuss the strengths and 
limitations of each one. Each group should consider: 

. what the test measures 

. when it would be appropriate to use the test 

. who administers the test and how results are shared (with instructor/tutor, 
learner) 

. how reflective the test is of the local community and the province 
, how the test could be adapted for use as part of an informal assessment 
process 

. how the adult learner could be more involved in the testing process 
. (others may be added) 

Each group will share their responses with the entire group. 
Journal writing - 5 min. 

The facilitator can write the following sentence starters on the flip chart to help 
participants think about the session. 

. During the first few sessions of tutoring/teaching, I .... 

. What concerns me most about getting started is .... 

. To feel more confident about getting started, I .... 

. (Others may be added) 



Session 5 : Review of informal 
assessments and level A and 
the use of learning activities 
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Session 5 : Review of informal 
assessments and level A and the use 
of learning activities 

Resource needs 

Hand-out s 

. Case studies from the previous session 

. Two pages from Working Together (East End Literacy Press) 

. Language experience story from video: // Works Both Ways 

. Excerpt from Article: Plain Talk on Stereotypes 

. Garbled version: Plain Talk on Stereotypes 

Equipment 

. Overhead projector 

. Tape recorder 

, Extension cord 

. Flip chart stand and paper 

. Television 

. VCR 

Audio-visual materials 

. Audio-cassette: adult student and instructor reading 

. Videos: Journey workers series, Program 2, Part C - 
"Assisted Reading" (ACCESS Network) 
Jt Works Both Ways (ACCESS Network) 

. Overheads: Building on what students know 
Dick will fix a rip 
I sawed the chair 
Samples of language experience 
(Handbook, pp, 254-255) 
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Other resources 



. Books from the Literacy Resource Centre, levels A, B, C, D 

. Stamp and due date cards needed to check hooks out 

. Book: Working Together 

. Markers 

. Masking tape 
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How to get started: a review of informal assessments 10 mm. 

The facilitator will review the informal assessment process including: 
interviews, level guides and reading/writing assessment techniques. 

Introduction to level A - 15 min. 

The facilitator will review the description of level A in Chaptc 5 of the 
Handbook (pages 61-64). A selection of material suitable for level A learners, 
as described on pages 78-80, can also be displayed. 

Language experience - 45 min. 

The facilitator will use the overhead, Bidlding on what students know, to 
illustrate the importance of using relevant materials and activities. Language 
experience is an activity that allows students to share information while at the 
same time providing reading material for future use. 

The facilitator will show a few overheads to demonstrate what language 
experience is not. 

. Overhead, Building on what students know, shows that )j»nguage experience is 
not complicated or irrelevant language. 

. Overhead, Dick will fix a rip, shows that language experience is not stihed or 
unnatural language. Traditional texts often put words together which use one 
reading skill such as short vowels as found in Dick will fi.x a rip. However, 
the result is an unreadable, syntactically awkward, nonsense text. 

. Overhead, / sawed the chair, shows that language experience is not 
necessarily grammatically correct. Beginning readers need to be familiar with 
the language structure on the page. If they dictate something that is 
grammatically incorrect, but colloquially used in their conversation (e.g. / 
don 't know nothing about it), write the expression they use. Now is not the 
time to correct oral grammar irregularities, dialect or community 
idiosyncrasies. This can be pointed out at a later time and included in a 
personal dictionary. 

Using the description in the Activities section (page 251), the facilitate- will 
explain how to complete a language experience story. 
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Video: It WoHcs Both Ways - 10 min. 

This clip shows the initial meeting between a tutor and learner and illustrates 
how language experience can be used as an introductory activity. (Stop video 
after learner reads back her story.) 

Participants will work in groups and discuss: 

. What the tutor did as the writer? 

. What the learner did as the person telling the story? 

This activity reinforces the point that interaction between the tutor/teacher is 
needed to make this process work effectively. The facilitator will ask each 
group to highlight their findings. This information should be recorded on the 
flip chart. 

The facilitator will give each group a copy of the story. Groups will 
brainstorm activities which could be developed using the story from the video. 
The facilitator will ask each group to highlight their findings. This information 
will be recorded on the flip chart. 

Video: // Works Both Ways (contM) 

Play to the point where the pair completes reading the horoscope and the first 
session ends. 

The group will consider: 

. how language experience texts can be tailored to the community setting 
. how to use language experience as a group activity 

To reinforce the versatility and effectiveness of the language experience 
approach, the facilitator will discuss ways the activity can be used by referring 
to the activity description and to the samples of language experience texts 
(pages 251-255). 
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Sample #1 - Coo! Mining Experience 

This student wanted to rewrite his story at home for extra work and to reinforce 
his reading and writing skills. 

Sample If2 - The Radiator and The Air Filter 

This person had difficulty reading his language experience stories from session 
to session. His tutor decided to make the stories follow a theme about car 
repair - a topic of real interest and familiarity. His language experience stories 
were dictated as usuai; however the tutor sh^^ them into a predictable 
sentence pattern. This helped the learner to predict the text and to feel 
comfortable reading it independently. Photos could be added to this story to 
make it into a small booklet. 

Written conversation - 10 min. 

Following the description in the Activities section (pages 339-344), the 
facilitator will review how written conversation can be used with a level A 
learner. Written conversation has already been introduced in Session #3, so 
everyone should be familiar with the activity. The facilitator will use the 
activity description to discuss: 

. tips for compi ling written conversations with beginning writers and readers 
. difficulties learners may have with the activity and how the tutor/teacher may 

handle these difficulties 
. how written conversation can be completed in small groups 

The effectiveness of learning phonic skills by writing and re:;ding at the same 
lime rather than only by reading should be stressed. 

Choral reading and assisted reading (tape and video) - 25 min. 

The facilitator will provide participants with a copy of several pages from the 
book, Working Together . Participants will listen to a short tape of a person 
reading these pages. The facilitator will note that the reader is the same person 
previously heard reading on the tape in Session #2 and may want to explain that 
the reader wanted to read this story because of her earlier success reading the 
book, New Year's J 960. 
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The instructor on the tape assists the reader by using choral reading and assisted 
reading teclmiques. Participante will follow the reader's progress on a copy of 
the pages she reads from the book. 

After listening to the tape, participants will discuss: 

. the reading strategies the reader uses 

. the techniques the instructor uses to assist the reader 

The points raised will be noted on the flip chart. 

Break -10-15 min. 

Video: Assisted Reading - 10 min. 

This video shows a tutor and student reading the same booklet that the tutor and 
student read on the cassette tape earlier - Woricing Together. The session leader 
should encourage the group to compare the tu.oring styles used in each of the 
two examples of assisted reading. 

Activity: Choral reading - role play - 15 min. 

Participants will work in pairs. Each pair will be asked to role play a tutor and 
learner choral reaamg. One person, the "tutor", will be given a section of the 
article, Plain Talk On Stereotypes, and a garbled version of the same section. 

When ready to begin, the "tutor" will provide the "learner" with the garbled 
version. They will do a choral reading of the text as demonstrated earlier. 

When finished, the facilitator will ask the group: 

, What did you do as the tutor/learner? 
. How did you feel as the tutor/learner? 

The facilitator should point out that tutors sometimes need to let readers have 
time to work out difficult words and phrases independently. The average time 
students in school are allowed to think of ?n answer is b seconds. This is 
clearly not enough time for a beginning rcp.dci. Tutors/teachers should let 
people have as much time as they need to figure out the text. 
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The facilitator will review the description of Choral Reading (pages 215-216) 
and Assisted Reading (pages 199-201) in the Activities section of the 
Handbook. 

Break - 10-15 min. 

Practicum #1: Assessment of case study - 45 min,* 

In small groups, participants will have an opportunity to work on practicum #1. 
The facilitator will assist each group. 

Participants can either choose one of the case studies presented in Session #4 or 
a learner with whom they are currently working as the focus for the first 
practicum. The case study or learner used in Practicum 1 will also be used in 
Practicum 2 (Lesson Planning). 

Participants should discuss the case studies in groups, gach participant is 
re quired to turn in a co mpleted practicum. 

The facilitator should provide extra copies of the reading charts on pages 94 
and 95, the writing charts on pages 109 and 110 and the spelling chart on page 
124. 



*The practicum work time can be introduced earlier if the facilitator feels the 
group may be too tired to work on it by the end of the session. The practicum 
is not due at the end of the session - participants should be given time to work 
on it at home. 




Session 6: Review of level B and 
use of learning activities 
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Session 6 : Review of level B and use 
of learning activities 

Resource needs 

. Bam Tops and Herring 

Equipment 

. Overhead projector 

. VCR 

. Television 

. Extension cord 

. Flip chart stand and paper 

Audio-visual materials 

. Video: Once More wiih Meaning 

. Overheads: samples of brainstorms (Handbook^ pp. 208-211) 

samples of projects, especially Fishing (pp. 302-313) 
samples of interviews (pp. 236-237) 
samples of personal dictionaries (pg. 293) 
samples of cloze (pp. 221-223) and Firs! Morning 

My brother and sister 

Billy's Car 

Wiat happens next? 

Other resciurces 

. Books from the Literacy Resource Centre, levels A, B, C, D 

. Stamp and due date cards needed to check books out 

. Sample dictionaries from the Resource Centre 

. Books: Eleventh Child and We Work Together 

. Everyday materials 

. Markers 

. Masking tape •} -j 
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The facilitator will review the description of level B in Chapter 5 (pages 65- 
68). A selection of materials suitable for level B learners, as described on 
pages 80-82, can also be displayed. 

Brainstorms - 25 min. 

The facilitator will use the description in the Activities section (page 205) to 
introduce brainstorms (some people may be more funiliar with the tenns 
'webbing* or 'mapping*). Using the samples included at the end of the activity 
description, the facilitator will show brainstorms of level B and other learners. 
These samples reflect the wide variety of approaches and uses of brainstorms. 
In particular, they show the effectiveness of brainstorms to draw out learners* 
thoughts and ideas as well as to organize these thoughts into sentences, 
paragraphs, passages and sections that can be written in a text. 

Samples #1 & 2 - Father Brainstorm 

This sample shows how the person's ideas were drawn out from the discussion 
and recorded. What should be said first, second ...? The sample shows how 
these ideas were grouped and numbered, then a first draft was produced. This 
makes the writing process very supportive - people are not facing a blank page. 
As well, more time is spent on getting the ideas down and shaping the content 
than on worrying about how each word is spelled. 

Sample #3 - Training 

Brainstorms help move discussion to purposeful reading and writing. This 
sample illustrates how brainstorms can be used to help people identify their 
interests, experiences and knowledge. The tutor wrote down the ideas 
generated. 

Sample #4 - Changes We Have Experienced in the Fishing Business - (Group 
discussion brainstorm) 

Groups can record ideas using brainstorms. This helps people see how their 
ideas and experiences relate to each other. This brainstorm provided the basis 
for a 10-monlh course. 



^dktstor's Gut'fie for Trainmp Tutors end hstructors 



45 



The facilitator will use the description of the brainstorm activity and the tips 
noted on pages 205-207 to point out that this activity: 

. teaches people how to make connections between ideas 
. encourages adult students to value their own ideas 
. teaches a systematic approach for studying and writing about a topic of 
interest 

Small groups will then brainstorm a topic of interest. This may be something 
that relates to the local community, something that has come up in previous 
sessions, or the group may pick a totally new topic. Each group will record the 
'jrainstorm on the flip chart. They will then cluster related subtopics and 
number the subtopics in the order they would introduce them in a draft copy. 
Each group will then share their brainstorm with the whole group. 

Projects - 25 min. 

The facilitator will use the samples included at the end of the project activity 
description (pages 302-314) to illustrate how projects can be completed. These 
samples explain the process and illustrate the range of topics, levels of difficulty 
and instructional approaches. 

Samples ffl & 2 - Advancement at Work 

Projects allow people to move from a brainstorming activity to simple research. 
This group wanted to fmd out exactly what would be required for them to 
advance in the workplace. Once the brainstorm was completed, a chart was 
developed to help the group organize their ideas and make plans for exploring 
the topic further. 

Sample ^3 - Coa! Mining - Pollution 

This project was completed using language experience and choral reading 
techniques. The writer dictated his knowledge about the topic and the tutor 
wrote the information down. The tutor and student decided on the categories 
and then did choral reading of other materials to get more information about 
pollution. This process allowed the student to read and reread the information 
with increased independence. 
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Sample ^4 - One Parent FamiUes 

This project, in first draft form, is a good example of how issues of importance 
can be directed into productive work. This woman started the project because 
she felt that single parents should exchange information to support each other. 

Sample ^5 - Fishing 

The five samples show the process this student used to complete his project 
over a two-month period. He started with a discussion about his fishing 
experiences in his youth. Through discussion and brainstorming, the focus of 
the project became clearer. 

. The first page shows notes and drawings done at the first session. 
. Next the tutor and learner organized these ideas following the basic 

questions - when, how, where and why? 
. This was followed by a brainstorm focusing on one aspect of fishing - namely 

catching fish in a net. 
. This was followed by a first draft based upon the three previous brainstorms. 
. The draft was revised and a final copy written. 

Sample #6 - Hydrant 

Projects can help students find and record factual information. This project 
uses a chart to get the main ideas organized. Diagrams and explanatory 
paragraphs are then provided to expand on the topic and provide clarification. 
Note-taking skills are developed and planning for fiiture sessions is made easier 
by using the chart. Sections can be worked on one at a time and planned in 
advance. The completed parts can then be pulled together in a final copy. 

Sample ^7 - Documentation summary 

Groups can work on projects that involve each participant. This sample 
documents the steps taken to complete a group project. The facilitator may 
want to show the book published as a result of the project, We Work Together. 

The facilitator will review the process involved in completing a project as 
outlined on pages 297-299. The facilitator may wish to summarize this 
information on the flip chart as follows: 
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Sample Project Outline: 



. topic is selected and brainstorm completed 

. charts are created using the headings from the brainstorm 

. charts are used to plan the rest of the project. A tentative schedule can be 

developed and revised as necessary. 
. mformation is collected from a variety of sources - books, pamphlets, TV, 

radio, neighbours, etc. 
. information from these resources is added to the charts. New headings may 

need to be added. 
. charts are used to write a rough draft 

. draft is organized into sentences, paragraphs, sections or chapters 

. draft is revised (several times) 

. revised draft is edited for spelling and grammar 

. final copy is produced. This may then be "published" and used as reading 
material for other adult students. 

Small groups will develop a project chart by using the brainstorm they just 
completed. To assist participants, the facilitator may want to write the 
following headings on the flip chart: 

Topic 

Headings What \^ e Know What We Need to Find Out 



Interviews - 10 min. 

The facilitator will use the sample interview on page 236 to illustrate how 
interviews may be used as a learning activity. 

Sample: Hay Downey Interview 

This interview was completed by a grandmother who wanted to talk about her 
grandson. The fmal version was published in the upgrading program 
newsletter. 

Personal dictionary - 15 min. 

The facilitator will use the description of personal dictionaries and the sample 
on pages 291-293 to show: 
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. how to start a personal dictionary 
. how a personal dictionary can be used 
. whai kinds of information it can hold 
. what variations can be completed 

Sample: Personal Dictionary 

Students use personal dictionaries to store information that is difficult to 
remember. This can be words which the student has trouble reading, new 
vocabulary, upper and lower case letters, grammar rules, etc. The student in 
this sample checked the letters of the alphabet where entries had been made in 
the personal dictionary. 

Break - 10 - 15 min. 
Cloze - 25 min. 

The facilitator will introduce cloze by showing the overhead, First Morning. 
Participants need only read the first few lines and make the first cloze 
prediction - clock. The facilitator will ask the participants how they made this 
prediction. Everyone will probably say that they read ahead. This is one of 
the purposes of cloze - to force people to develop prediction strategies by 
reading ahead and re-reading the text. 

The facilitator will continue to introduce cloze by showing the overheads 's 
Car, My brother and sister and Wfiaf happens nextl 

Billy 's Car encourages students to select words or phrases based upon context. 

My brother and sister shows how cloze can be used to focus on one skill area. 
In this instance, it is pronoun usage. 

Wliat happens nextl focuses on dialogue and expression. It also encourages the 
student to continue the story using dialogue. 

The facilitator will use the samples on pages 221-223 and the outline on page 
219 to further explain cloze and its variations. The facilitator may want to 
point out that cloze books which contain stories in which every third or fourth 
word is deleted are not as useful as those cloze exercises which delete highly 
predictable words. 

£^ 



Sample n - Visit to the Nova Scotia Museum 



This language experience story was published in a program newsletter for 
others to use as an activity. 

Sample #2 - Prepositions 

Cloze is a good exercise to focus people's attention on difficult areas. This 
instructor used health and safety materials to develop a cloze exercise on 
prepositions. 

Sample #3 - Past Tense 

Cloze activities can be developed using eveiyday materials. This sample shows 
a short article from the paper being used as a cloze exercise on past tense. 

The facilitator will then pass out a copy of Ba.ntops and Herring. This is a 
short language experience story written by a student and his tutor. Participants 
will first read the story chorally and then, in small groups, use the story to 
develop a cloze exercise. Once finished, each group will share their exercise 
with the entire group. They will also explain the purpose of their exercise. 

Video: Once More with Meaning - 25 min. 
Discussion - 10 min. 

This video discusses learning theory and shows instructors and participants 
putting the theory into practice in one-to-one and group settings. 

Participants will discuss the video and consider* 

. the one-to-one work that was done 

. the group work that was done 

. the most useful ideas from the video 

. project ideas from the video that might be of interest to the community 
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Journal writing - Mid-evaluation - 5 min. 

The facilitator can write the following sentence starters on the flip chart to help 
participants evaluate the sessions thus far. 

. The most useful activity we have discussed so far is . . . because . . . 

. The activity which I may find the most difficult to use is . . . because . . . 

. My biggest concern right now is . . . 

. I am most enthusiastic about . . . because . . . 

. I would like to know more about . . . 

. If given time to prepare something for the group, I would . . . 

. So far, I find the workshops . . . 



Session 7: Review of level C, 
of learning activities and 
responding to writing 
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0 Session 7: Review of level C, use of 
learning activities and responding to 
writing 

Resource needs 

Hand-outs 

. Short, current article from a local newspaper 

(text organization exercise) 
. Student writings: Canada 

Water, water, everywhere 
. Identifying Spelling Strategies chart (p. 124) 

Equipment 




. Overhead projector 
. VCR 



. Television 

. Extension cord 

. Flip chart stand and paper 

Audio-visual materials 

. Overheads: Canada 

Water, water, everywhere 

Spelling dictation 
. Video: Tutoring Styles (Frontier College) 



Other resources 
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Books from the Literacy Resource Centre, levels A, B, C, D 
Stamp and due date cards needed to check books out 
Flip chart paper for group work 
Markers 

Everyday materials 
Book: Bill Cosby 
Masking tape 



Introduction to level C - 10 min. 



The facilitator will review the description of level C in Chapter 5 (pages 69- 
73). A selection of materials suitable for level C learners, as described on 
pages 82-84, can also be displayed. 

Reading to understand text organization - 20 min. 

The facilitator will use the description of text organization and the sample 
provided on pages 333-336 to explain this activity. Participants should realize 
that this activity is essentially a brainstorm done in reverse foshion. 

Sample: Bill Cosby 

Books, articles and paragraphs can be mapped out to determine how they are 
organized. This sample shows how a student used the text organization activity 
to record information she had read in a book about Bill Cosby. The facilitator 
may want to have this book available. 

In groups, participants will read through a short, current article from a local 
newspaper. They will then complete a text organization on flip chart paper 
showing how the article is organized. Groups will then show their brainstorm 
to the whole group. 

Discussion should focus on: 

. the skills they used to do this activity 

. how this p'-'^cess could be used to help an adult learner understand how 

writing is organized 
. how this activity could be used to detect bias in a text 
. when this kind of activity could be used 

. how this activity could be used in small group and classroom situations 

Responding to miting: revision - 25 min. 

The facilitator will ask participants to turn to Chapter 7 (pages 105-106) under 
the heading, "Once people are writing, how can we help them to improve the 
content of their work?" The facilitator will discuss the points made and point 
out that there are basically thrte ways to help people improve the content of 
their work. 



. by adding ideas 

. by deleting ideas 

. by moving ideas around 

After a brief discussion of the questions tutors/instructors can ask to help 
people improve the content of their work, the facilitator will distribute the 
handouts, Canada and Water, water, everywhere. The followiiig background 
information can be provided. 



Background information about the writer - Canada 

. young man who likes to write short passages on a variety of topics 
. works hard and is serious about his writing efforts 



Background information about the writer - Water, water, everywhere 
. middle-aged man 

. tries to avoid reading and writing and has not written for many years 
. just started in program and has been working steadily with growing 

confidence for four months 
. started to write for the program newsletter 

. this is the fourth piece of writing he has worked on. He wrote this 
passage, on his own, during a weekend. 



In small groups, participants will discuss how to provide these two students 
with constructive feedback about their work. The groups will discuss how the 
text was organized (they may want to record this discussion on flip chart paper 
using the text organization activity) and will use the questions on pages 105-106 
to help them determine what might be added, deleted or moved around in the 
text. Groups should also consider what follow up activities or projects could be 
suggested . 

The facilitator should point out that, for now, participants should only be 
concerned with the content of the work - not with spelling or grammar errors. 
Spelling and grammar, in these two samples, will be dealt with later during the 
session. 

Groups will share their results with the large group and will discuss the 
differences and similarities found in the two samples of writing. The facilitator 
can record this discussion on the flip chart. 
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Discussion points - Canada 

. Despite first glance, this piece has a specific structure which flows from topic 
to topic and from general themes to more specific ones - history, wars, 
politics, cities, schools, self. There is a clear opening and closing. 

. The writer may want to focus more on one of the specific topics he discusses 
and do more reading and writing about this particular area. He could then 
develop a story about his topic in particular. 

. He may want to move some of the topics around to tighten up the piece. For 
example, all the ideas about wars might be put in one area. 

. The spelling and punctuation concerns will be looked at later in the session, 
although some ideas may be brought forward at this point. 

Discussion points - Water, water, everywhere 

. T his passage shows a natural writing ability with a strong sense of story 

telling and humour. 
. Good beginning and a good attempt at a conclusion. 
. Some additional information could be added near the end of the story (e.g. 

What happened after the line was buried?). 
. This story could lead to further writing about the abuse of water. 

Detecting spelling patterns - 25 min. 

The facilitator will dictate the passage, Spelling dictation, and participants will 
write it. 

The facilitator will ask participants to underline the words they think they 
misspelled. 

Participants will then be given a copy of the dictation to check their spelling. 

Participants will use the chart (page 124 of the Handbook) to identify their 
spelling strategies. 

The group will discuss their findings. 

The facilitator will refer to Chapter 8 (pages 115-125) to discuss how people 
spell and to review some teaching strategies for improving spelling. 
Participants should understand how to use the spelling charts on pages 124-125. 
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In small groups, participants will examine the two previous samples - Canada 
and Water - to determine spelling strategies. Groups can refer to the spelling 
charts to help them determme these strategies. 

Participants will discuss: 

. the learner's spelling strengths and difficulties 

. the pattern or system used by the learner to spell 

. what features the learner noticed about various words, e.g. how they 

look, how they sound 
, what learning strategy or strategies might be most successftil to help this 

learner improve his spelling 

Groups will then share their findings m a large group discussion. 

Break - 10 - 15 min. 

Common grammar problems - 20 min. 

The facilitator will refer to Chapter 9 (page 129) to explain how people learn 
grammar. 

Discussion points: 

. People learn grammar in a variety of ways. They learn it through listening, 

speaking, writing and reading. This learning provides them with an inherent 

knowledge of grammar rules. 
. Grammar instruction should focus on how people communicate. This means 

learning grammar should focus on listening, speaking, reading and writing. 
. Using learners' work is critical. Workbook exercises can often be introduced 

and completed without people making the transition and using these skills in 

their own writing. 

. Ii is common for people to over-generalize when they are using a new rule. 

For example, commas appear everywhere as people learn to use them. 
. Self-correction is absolutely necessary. If people rely on tutors or instructors 

to be their editors, they will lose out on a great deal of learning about 

grammar. 

. Except in formal situations, people rarely speak in standard English. In 
making the transition to writing, local speech patterns and expressions often 
affect grammatical structure. Tutors and instructors may want to discuss the 
difference between formal and informal writing and speech. 
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The facilitator will then briefly review the common grammar problems listed on 
pages 130>137. Participants should also examine the charts on pages 138-139. 

In small groups, participants will examine the two samples - Canada and Wafer 
to determine grammar skills and strategies. Groups can refer to the grammar 
charts to help them determine the strategies. 

Participants will discuss the learners' strengths and weaknesses. Groups will 
then share their findings with the whole group. 

Mini-lessons - 25 min. 

The facilitator will refer to the description of mini-lessons (pages 265-271) to 
explain how to develop and complete mini-lessons. 

Discussion points: 

. mini-lessons arc mini. They are not whole sessions or even large portions of 
the session. 

. mini-lessons focus on a skill which has proven to be problematic from the 
reading and writing going on during the sessions. Learners should understand 
why they are working on these skills. 

The facilitator will review the samples of mini-lessons found on pages 271-280. 

Sample #1: Spelling Chart 

The tutor and student used this spelling chart to figure cut spelling strategies. 

Sample #2: Read the word. Write the word (hat it comes from. 
Mini-lesson work best when they deal with problems that relate to students' 
work. 

Sample #3: Visual Clues 

The informal nature of mini-lessons is evident here. Many times skills are 
learned more effectively if they are introduced in an easy-to-identify manner. 

Sample Hi Letter-sound Relationships 

Here the instructor used a language experience story to help a student identify 
letter-sound relationships that the student found difficult. 
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Sample #5: Graphs 

A tutor used information fron* the student's place of work to help the student 
understand how to read a graph. 

Sample if6: To and Too 

This mini-lesson helped a GED class to understand the difference between to 
and too. The instructor used the context of the students' work environment to 
develop the mini-lesson. 

Sample #7: Subject/Verb 

The instructor used the names of people in the class and their places of work to 
assist the class in identifying subject and verb. 

Sample ^8: Test Taking 

The instructor used a test that many of the students had to take to help them 
develop word - visual association strategies. The word omitted in each test 
question corresponds with the visual clue. 

Each small group will develop mini-lessons for each of the texts, Canada and 
Wafer, water, everywhere. Groups will then share their mini-lessons with the 
whole group. 

Lesson planning and record keeping - 15 min. 

The facilitator will refer to Chapter 10 (pages 143-148) to explain how to 
develop and evaluate lesson plans. The facilitator should review the sample 
lesson plans and discuss the record sheets at the end of the chapter. 

Video: Tutoring Styles - 10 min. 
Discussion - 10 min. 

This short, humorous video illustrates the role of planning and tutoring styles in 
three tutoring situations. 

Practicum #2: Lesson planning - 10 min. 

Participants should have an opportunity to discuss practicum ^2. They can 
work on the practicum at home and will have time during the next session to 
work in their group. 



Session 8 : Review of level D 
working with groups 
and publishing 
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Session 8: Review of level D, 
working with groups and publishing 



Resource needs 



Handouts 



Mini-Theme on Nova Scoria 
Articles on Courage 
Letters to the Editor 
Talk About It game 
Group Case Sti dy 



Equipmen t 



Overheat I projector 

Extension cord 

Flip chart stand and paper 

Television 

VCR 



Audio-visual materials 

. Overheads: Glen 's Story (4 overheads) 

. Video: // Works Both Ways (ACCESS Net^vu^k) 



Other resources 

Books from the Literacy Resource Centre, levels A, B, C, D 
Stamp and due date cards needed to check books out 
Samples of student written materials 
Everyday materials 
Markers 

Book: M\ Name is Rose 
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Continue the video from the point at which the tutor reflects on the first 
session. This portion shows that lesson planning is a shared activity between 
the tutor and student. 

Practicum #2 - 45 min. 

In small groups, participants will have an opportunity to continue working on 
practicum project #2 which involves planning two consecutive learning sessions 
for their case study or for a student with whom they are currently working. 

Introduction to level D - 10 min. 

The facilitator will review the description of level D in Chapter 5 (pages 74- 
77). A selection of materials suitable for level D learners, as described on 
pages 84-85, can also be displayed. 

Working with groups - 25 min. 

The facilitator will refer to Chapter 12 (pages 181-193). Topics covered should 
include: 

- what working in a group means 

, what factors to consider when working in a group 

. getting started (e.g handout, Talk About It game) 

. developing relevant activities 

, dealing with problems which may arise 

. use of themes with groups 

The facilitator will circulate the handouts, Mini-Theme on Nova Scotia and 
Articles on Courage. Participants will discuss how themes can be used with a 
group. 

Journals - 10 min. 

The facilitator will refer to the description of journals and to the samples on 
pages 241-248. The facilitator should point out how journals can be used to 
communicate individually with members in a group and to build group 
cohesiveness. 

Break - 10 - 15 min. 
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Case study - 30 mm. 



Participanis will be given a Group Case Study where students are working at 
different levels. In small groups, participants will discuss the case study and 
will develop suggestions and learning activities that will benefit the group being 
studied. 

Each group will share their findings with the entire group. 

Publishing - 30 miu. 

The facilitator will refer to the description of publishing and to the samples on 
pages 317-323. 

The facilitator will then use the overheads of Glen 's Story to illustrate how a 
student's writing can be prepared for publishing. 



Background information ^^out the writer 

. Glen was a young man who was very hesitant to writ? 

anything down. 
. One day he told his tutor that his father's van had 

been broken into. 
. His tutor suggested that this would make a good story. 



Sample #1: Brainstorm 

The tutor recorded this discussion using a brainstorm. The tutor did most of 
the writing so that Glen could think through his ideas. Glen was pleased with 
this brainstorm and was impressed that the incident took a whole page to 
record. 

Sample ttl: Rough draft ^1 

Glen did most of the writing of this draft and used the brainstorm for ideas, 
spelling and sentence structure. 
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Sample ^3: Rough drqft U2 

A second draft was written because the insurance representative was coming to 
Glen's house. The representative wanted the list of items which had been 
stolen from the van. In this draft. Glen separated these items from the main 
body of the text so that they would be easier to read. 

Sample Hi Final published copy 

Glen typed this copy using a computer available at the program. The typed 
version went into the program's newsletter anonymously. This was the first 
piece of writing that Glen had published in the newsletter. Subsequent articles 
were published under his own name as his confidence grew. 

Main points: 

. Learner-writien material can be "published" quickly and easily al very little 
cost, 

. Materials that are relevant to participants in literacy and upgrading programs 
are not easy to find. Publishing learner-written material is a way to gather 
materials which are relevant to the community. 

The facilitator will also introduce participants to some of the published learner- 
written material available through the Literacy Resource Centres. 

The facilitator may want to introduce other activities which may lead to 
publishing: 

. interviews and surveys (pages 233-237) 

. letter writing (pages 259-262) and Letters to the Editor handouts 
. movie and book reviews (pages 283-287) 
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Session 9 : What to do if 



there does not seem to 



be much progress 
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Session 9: What to do if there does 
not seem to be much progress 

Resource needs 

Hand-outs 

. Recipe: Potato in the Oven 

. Cartoon strips (sequencing activity) 

. Chosen Home 

. Situation Si^ ^> and Your Opinion 
Equipment 

. Overhead projector 

. VCR 

. Television 

. Extension cord 

. Flip chart stand and paper 



Audio-visual materials 

. Video: Learning Disabilities (T.V. Ontario) 
clips from Once More with Meaning 
and B.E.S.T. (Ontario Federation of Labour) 

. Overheads: Learning Block Chart (Handbook, pg. 163) 



Other resources 

. Books from the Literacy Resource Centre, levels A, B, C, D 

. Stamp and due dale cards needed to check books out 

, Sample learning games, i.e. word fmds, blend dominoes 

. Newspaper photos 

, Ruler with coloured line 

. Coloured markers and highlighters 

. Bags with objects 

. Sample file folder 

. Masking tape ^ 
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The facilitator will refer to Chapter 10 (pages 149-157) to explain how to 
measure progress. The facilitator should review the record sheets at the end of 
the chapter. Participants should also have an opportunity to examine a sample 
file folder (p. 149-150). 

Understanding learning blocks - 10 min. 

The facilitator will refer to Chapter 11 (pages 161-163) to outline questions 
which tutors and instructors can consider if there does not seem to be much 
progress. A general discussion about labelling, learning disabilities and 
learning blocks may be introduced. 

Discussion points: 

. The main focus should be on getting around problems and getting on with 
learning. It should not be on limitations or language associated with learning 
problems. 

. The student should always be involved in developing strategies for dealing 
with his or her learning block. 

A problem-solving attitude and a team approach involving students, tutors, 
instructors and specialists, if available, is the most helpful. 

. Don't be discouraged if one activity or strategy doesn't work right away. Be 
patient and willing to try new approaches. 

. Dealing with learning blocks requires an individualized approach. 

Structured/Cognitive learning - 20 min. 

The facilitator will introduce participants to structured learning by referring to 
the description on pages 164-166. 

The facilitator will distribute the hand-out, Potato in the Oven. In small 
groups, participants m\\ use the structured learning sequence system to 
determine the task, plan, attempt and outcome as it relates to the recipe. 

Groups will share their findings with the entire group. The facilitator should 
record this discussion on the flip chart. 
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Case studies - 45 min. 

The fecilitator will present three case studies which illustrate several learning 
blocks. 

Case Study 1: Ann 

This case study will be presented in four parts: 

Part 1 - To the end of the first paragraph in November: 

"Together they developed a new set of strategies." 

Pan 2 - To the end of the third sentence in January: 

"As a result, she often had difficulty retelling details from the 
text." 

Pan 3 - To the end of January. 
Part 4 - Remainder of case study. 

The facilitator will refer clients to Case Study 1: Afvi in the Handbook (page 
171) and will read aloud to the end of Part 1 . Participants will be asked not to 
read beyond this point. 

In small groups, participants will discuss the case study to this point, using the 
Learning Block Chan (page 163) as a guide. Participants should also consider 
what they would plan if they were the tutor. Each group will share their 
findings with the whole group. The facilitator may want to record this 
information on the flip chart. 

The facilitator will follow the same procedure for presenting the three 
remaining parts of this case study. 

Case Study 2: Donnie 

This case study will be presented in three parts: 

Part 1 - To the end of the fifth paragraph on page 173: 

"Help Donnie understand the language and, above all, learn to 
read." 
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Part 2 - To the end of the first paragraph on page .174: 

"Donnie was beginning to understand how sound governed word 
spelling." 

Part 3 - Remainder of case study. 

The facilitator will read the three parts orally, followed by small group work 
and whole group discussion, as in Case Study 1 . The facilitator will then refer 
participants to the samples of mini-lessons for this case study (page 175). 

Case Study 3: Lea 

This case study will be presented in three parts: 

Part 1 - To the end of the first paragraph on page 176: 
"It was just fun exploring books." 

Part 2 - To the end of the first paragraph on page 177: 

"and the word that started this all, 'opportunity'." 

Part 3 - Remainder of case study. 

The facilitator will read the three parts orally, followed by small group work 
and whole group discussion, as in the previous case studies. 

Common learning problems and suggested teaching strategies - 
40 min. 

The facilitator will review the common learning blocks and suggested teaching 
strategies on pages 166-170. 

Video clips will be used when discussing the following learning problems: 

Reading words backwards - Once More with Meaning 

Student reading language experience story reads "then" for the word "went". 

Some students will often start with the last letter. 

Skipping small words when reading - B.E.S.T. 

Student skips the word "if" while reading words such as "baffle plate". Some 
students may not recognize small words because they think they are not 
important. 

^ .J 
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Starting to write - Journey workers. Program 2, Part F - 
"Using Experience to Write" 

The instructor demonstrates the use of a photo to encourage writing. 

Hand-outs will be used when discussing the following learning problems: 

Reading between the lines - Chosen Home and cartoon strip with words 
omitted. 

The facilitator will ask the group various questions based upon the poem and 
will ask participants to fill in the cartoon strip. 

Starting to write - Situation Story and Your Opinion 

The facilitator will suggest these hand-outs as ways of encouraging a smdent to 
write. Tutors, teachers, instructors and students can develop similar stories. 

The facilitator may want to refer to the phonetic generalizations outlined in 
mini-lessons on pages 268-270 when discussing the learning block, 
distinguishing one sound from another. The facilitator should also be 
prepared to demonstrate the teaching strategies explained for each learning 
problem (e.g. clear plastic ruler with a line on it, hamburger method for 
organizing text - p. 170). 

Break - 10 - 15 min. 

Games to address learning blocks - 20 min. 

The facilitator will refer to Games on pages 227-229 for an explanation of 
several games which can be used to address learning blocks. The facilitator 
should encourage the group to try out several of the activities suggested during 
the session (e.g. object in a bag, word family game board, news photos, bug 
list). 

Video: Learning Disabilities - 20 min. 
Discussion - 10 min. 



Session 10 : Some things that 
known about math 
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0 Session 10: Some things that are 
known about math 

Resource needs 

Hand-outs 

. Work sheets 
. Practicum #3 
. Grinders 

. Samples of language experience approach to math 
E quipm ent 

. Overhead projector 

. Extension cord 

. Flip chart stand and paper 




Audio-visual materials 

. Overhead: It's good for you 



Other resources 

. Books from the Literacy Resource Centre, levels A, B, C, D 
. Stamp and due date cards needed to check books out 
Markers 

. Books on math from the Literacy Resource Centre 

. Everyday materials to demonstrate math usages, i.e. egg carton, money, 

bottles, basketball 
. Masking tape 
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The facilitator will use the overhead, It's good for you, to discuss math anxiety. 
Math anxiety often results from fears about the skills or operations involved, 
rather than the problem to be solved. The participants will realize that adult 
learners need to develop positive feelings about mathematics. 

Comparing math and reading - 15 min. 

The group will discuss the similarities and differences between reading and 
writing a printed text and reading and writing a text containing mathematical 
information. The facilitator should record this discussion on the flip chart. 

Similarities 

The group will discuss the similarities between approaches used to teach 
reading and mathematics. The facilitator will point out that just as you teach 
words in context, so you leach math skills in real life situations. 

Differences 

The group will discuss the differences between reading print and reading 
mathematics. Points raised should include: 

. Math vocabulary has a different meaning to everyday vocabulary. Consider 
the difference between the meanings of the words odd, po'A'er, root, even, 
times. 

. Math vocabulary includes symbols such as +,=,%, x, 

. Math vocabulary requires that t^ j reader pay attention to each symbol, 

unlike reading where readers can sample print and still gel meaning. 
. There is more than one way to write a math sentence. Consider 15 - 3, 15/3 

Ai the conclusion of this discussion, the facilitator may want to refer 
participanls to Chapter 3 (pages 33-35). 

Journals - 10 min. 
Discussion - 10 min. 

Participants will answer the following question in their journals. 
. How did I use math during the last week? 

Participants will share their responses with the group and the facilitator will 
record them on the flip chart. 
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Language experience approach to math - 20 min. 

The facilitator will point out that math is a skill we use daily. Math becomes 
easier when we relate it to daily use. To do this, we need to separate the 
problem-solving skills of mathematics form the operational skills. This 
understanding, coupled with everyday examples, can make mathematics less 
abstract. 

The facilitator will circulate the handout, Grinders^ and other samples which 
illustrate the language experience approach to math. 

The facilitator may want to refer to pages 35-36 imder the heading, "Making 
math easier," to explain the language experience approach to mathematics. 

In sma]l groups, participants will pick at least one situation from the journal 
activity and develop word problems. Each group will share their word problem 
with the whole group. This activity reinforces practical applications of math. 

Some ideas for teaching math skUis - 30 min. 

The faciliiator will ask the whole group to identify key words used in math 
problems thai suggest wh'ch operations to carry out (see p. 37). This 
information should be recorded on the flip chart. 

The facilitator will refer to pages 37-48 to present several ideas for teaching 
basic math skills. The facilitator will use the overheads of the addition, 
subtraction, multiplication and division charts (pages 46 and 47) to explain 
these basic skills and their relationship to one another. The facilitator should be 
prepared to demonstrate the math activities outlined on these pages. 

This should involve using everyday materials such as matches, recipes, lottery 
tickets, banking slips, cooking utensils ah.i measuring tools. 

In small groups, participants will select two or three everyday materials and 
brainstorm ways these materials could be used to teach math skills and 
strategies. 

The groups will share their ideas with the entire group. The facilitator will 
record the discussion on the flip chart. 



Break - 10 - 15 min. 



Fsmtator's Swc/g for Tr unina Tutorq ond tnstruetors 
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Some ideas, continued - 10 min. 

The group will brainstorm various games that could be used to teach and 
reinforce math skills and strategies. These games could include: darts, 
dominoes, Monopoly, dice games, card games, surveys, Scrabble, bingo, Ibe 
24 game. The fecilitator may want to refer to the times table game outlined on 
page 229. 

Practicum #3: Development of a math theme project - 45 min. 

In small groups, participants will work on Practicum #3. This will involve tht 
production of a small learning kit which places math instruction in a practical 
setting. Each group will turn in one practicum. 

The facilitator should collect the practicums and copy them for distribution at 
the next session. 



Session t l; Practicum reports and 
training package evaluation 



Session 11 ; Practicum reports and 
training package evaluation 

Resource needs 

. Tktor Training - Review 
. Final Evaluaiion 
, Certificates 



Equipment 

. VCR 

. Television 

. Extension cord 

, Flip chjri stand and paper 

Audio-visual materials 

. Video: £. 5. T. (Ontario Federation of Labour) 



Other resources 

. Information recorded on flip chart from the previous sessions for review 
. Jar 

. Masking tape 



fac^latrr's Gwde for Tramma Tutors and bistructors 

Practicum reports - 40 min. 



74 



The facilitator will return the completed practicum projects. Participants will 
share the results of their projects with the entire group. This can be done by 
having each small group describe their case study and lesson plans to the entire 
group. The groups may want to use the overheads of their case study to help 
the other members of the group understand who it is they worked with and why 
they chose particular activities. 

Review of previous sessions - 20 min. 

The facilitator will put individual review questions in a jar. Questions can be 
taken from the Tutor Training Review handout or facilitator his/her own. The 
jar will be passed around the group and each participant will take one question. 
Participants will read their question aloud and someone in the group will 
answer. 

Final evaluation and presentation of certificates - 30 min. 

Participants will complete a final evaluation of the training and certification 
workshop and the tutor/instructor handbook. 

Participants will be asked to indicate what further support they will need. The 
facilitator will make note of these needs. The facilitator will present the 
certificates to those who have successfully completed the training. 

Video: B,E.S.T. - 15 min. 
Discussion - 10 min. 

This short video outlines several learning simations where student^, have been 
asked to define tiieir needs. It shows programs which have been designed lo 
meet these needs and includes interviews with the students. 

Where to go from here 

The facilitator should share information about local and provincial programs 
and services. If possible, coordinators from local programs could make brief 
presentations explaining their services. Participants should be encouraged to 
identify future training and resource needs. 
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Workshop Outline 



Session 1: Adult literacy, basic education and academic 
upgrading in your community, workplace or institution 

introductions 

overview of training program 

. good and bad learning experiences 

. video: Don't Call Me Stupid 

why people in this community may come to a program 
why people in this community may find it difficult to attend 

Session 2: Some things that are known about reading 

reading process 
. getting meaning from print 
reading strategies 
cueing systems 

. case study (tape) - listening for and marking reading strategies 
video: Using Experience to Read 

Session 3: Some things that are kno^^n about witing 

writing process 

writing strategies 

teaching writing - where to begin 

case study - improving writing skills 

video: Using Experience to Write 

Session 4: Finding out what people what or need to know 

evaluating previous learning 

how to get started: informal assessment 

- initial interviews 

- ABCD levels 

case studies - initial interviews and levels 
determining reading and writing strategies 
selecting materials 

how to get started: formal assessment - i 



Source: Nova Scotie Department of Advanced Education and Jou Training. 
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Session 5: Review of informal assessments, review of level A 
and use of learning activities 

. how to get started: review of informal assessments 

review of level A 

language experience 
. video: It Works Both Ways 

written conversation 
. choral reading 

assisted readiiig 
. case study (tape) - assisted reading 

practicum #1 work time 

Session 6: Review of level B and use of learning activities 

review of level B 

brainstorms 

projects 

interviews and surveys 
personal dictionary 
cloze 

video: Once More with Meaning 

Session 7: Review of level C, use of learning activities and 
responding to writing 

review of level C 

reading to understand text organization 
case study: responding to writing 

- revising 

- editing 

detecting spelling patterns 
common grammar problems 
mini-lessons 

lesson planning and record keeping 
video: Tutoring Styles 
practicum #2 work time 



Source; Nova Scotia Depa'-tment of Advanced Education tjnd Job Training, 



Session 8: Review of level working with groups and 
publishing 



review of level D 
. practicum #2 work time 
. working with groups 

' understanding group learning 

- factors to consider when working with groups 

- developing relevant activities 

- dealing with problems which may arise 

- planning for different levels 
case study - group learning 

. journals 
. publishing 

Session 9: What to do if there does not seem to be much 
progress 

understanding learning blocks 
structured/cognitive learning 
case study 

common learning problems & suggested teaching strategies 
problem solving, decision making and critical thinking 
games to address learning blocks 
video: Learning Disabilities 

Se sion 10: Some things that are known about math 

math anxiety 

comparing math and reading 
math process 

language experience approach to mathematics 
idea: for teaching math skills and operations 
practicum #3 work time 

S- r s^'on 11: Practicum reports and training package evaluation 

practicum reports 

review of previous sessions 

evaluation of training program 

video: Best for Vs J^ '^ 

where to go from here 



Source: Nova Scotia Department ot Adva^iced Education end Job Training. 



Practicum #1: Assessment of case study 



Purpose 

To use the informal assessment techniques introduced in the workshops. A case 
study will be provided by the facilitator.* 

Procedures 

Use the biography to describe the person's short term and long term 
goals. 

Use the level guide /uumcd in Chapter 5 - "Levels" to determine the 
person's reading and writing levels. Explain how and why these levels 
were selected. 

Use the marked reading samples to write a description of the person's 
reading strategies and skills, noting which strategies are effective and 
which are not. You may want to refer to Chapters 1 and 6. Use the 
charts on pages 94 - 97 as a guide to identify these strategies and skills. 

Use Chapters 2 and 7 to describe the person's writing strategies and 
skills. Use the charts on pages 109 - 112 to record these strategies and 
skills. 

Practicum work times 

You will have time to work on the practicum during the workshop session. 
Most of this work will take place in small groups. 

Completion date 

All practicums should be completed the week before the last workshop session. 
During the final session, you will have an opportunity to report on each 
practicum. 



* For those of you who are tutoring/teaching, the case study could be the 
person with whom you are working. The case study you select for this 
practicum will also be the case study used for Practicum ^2, Lesson 
Plauiiing. 

SoLTce: Nova Scotia Deportment of Advanced Education 'and Job Training. 
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Practicum #2: LessoEi planning 
Purpose 

To plan appropriate activities for the case study assessed in practicum #1 . 
Procedures 

. Use Chapter 10 - "Planning and Record Keeping" and the Activities section 
to plan two consecutive learning sessions for the case study. Include a 
description of what, how and why the activities would be used. Assume 
that each session is approximately two hours. You may want to use the 
planning questions outlined on page 147 to assist you in planning the 
learning sessions. 

. Explain how these two sessions address the goals, needs and concerns of 
your case study. 

Practicum work times 

You will have time to work op the practicum during the workshop session. 
Most of this work will take place in small groups. 

Completion date 

All practicums should be completed the week before the last workshop session. 
During the final session, you will have an opportunity to report on each 
practicum. 



s , 

Source: Nova Scotia Department of Advanced Education and Job Treining. 



Practicum #3: Development of a math theme project 



Purpose 

To produce a math theme project for adult learners and instructors in the local 
community.* 

Procedures 

Select a math theme (examples are listed below). 
. In your group, brainstorm the theme. Determine how the theme could be 

used to teach math skills and strategies. You may want to include 

appropriate reading and writing activities. 
. Discuss the learning activities and materials that could be used to teach 

these math skills within the context of the theme. 
. Write a one or two page description of your discussion. This can be 

recorded as follows: 

Theme:_ ^ 

Learning activities Materials needed Math skills developed 

, Include a brief description of how the learning activities and materials could 
be used. 

Suggested theme areas (you may add your own): 

. Math at home . Math at work 

. Math at the grocery store . Math and your car 

Practicum work times 

You will have time to work on the practicum during the workshop session. 
Most of this work will take place in small groups. 

Completion date 

All practicums should be completed the week before the last workshop session. 
During the final session, you will ha^'e an opportunity to report on each 
practicum. 

* Each group will develop one theme project. The completed projects will be 
photocopied and shared with the whole group. 

Source: Nova Scotie Department of Advanced Education end Job Training. S. » 



BINGO 





B 


1 


N 




o 


1 


likes their 
coffee black 


has a "green" 
thun.tb 


sleeps in 
a waterbed 


has a sweet 
tooth 


was not 
bom in 
Nova Scoua 


2 


once woriced 
as a waiter 
or waitress 


grew up in 
a family of 
five or more 


favorite 
colour is 
purple 


likes to walk 
barefoot 


chews 
sugarless 
gum 




can see the 
ocean from 
their home 


has three 
children 


hates to 
do dishes 


woulU prefer 
to live in 
the city 


can walk 
to work 


4 


has two pets 


likes liver 


has a 
black dog 


is the oldest 
in the family 


works 
shift work 


5 


is wearing 
something 
green 


enjoys 
playing 
bingo 


has relatives 
living outside 
Nova Scotia 


plays cards 
or baseball 


has two cars 
in the family 



Source: Nova Scotia Department of Advanced Eciucetion and Job Training. 
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Source; Nova Scotia Department of Advanced Education end Job Treinjng, 
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Plain Talk — on Stereotypes 




By Catherine Baker 

A member of a local literacy 
council recently published a letter* 
to-the>eClltor In the newspaper in 
which she desaibed her student Joe. 
According to her letter. Jot suffers 
the cliche disasters: he gets a ticltct 
because he can't read the no-park- 
ing sign; he can't read his own lease; 
It Is implied he might give his child 
the wrong dose of medidne. 

Joe uses the illiterate's cliche 
strategies: he claims he lost his 
glasses; he pretends to read the pa- 
per; he lets others mai e decisions. 
Joe pulls off the cliche iricks. He's a 
cook and can't read a menu; he got 
married and couldn't read his own 
wedding invitation; he graduated 
from high school and can't read 
"despite the efforts of the school 
system." 

And Joe is ashamed. Before he 
began his confidence-building read- 
ing program, his tutor writes, "He 
as slouching by the library front 
door; he moved his eyes from side 
to side, hoping to spot me in the 
aowded library without drawing at- 
tention to himself by acting con- 
fused." 

Think about this desaiption of 
poor Joe and how it might fit your 
literate self. Have you ever been un- 
comfortable in a strange environ- 
ment? Ever gotten a parking ticket? 
Ever tried to do a job without read- 
ing the manual — and done it? Ever 
conned anybody? 

I see contradictions in the way 
that, when we talk about illiteracy, 
we refer to people who happen to 
not read so well. To the media, to 
volunteers and even to prospective 
students, we tend to typecast the 
marginally literate or nonliterate 
person as, by turns, a pathetic in- 
competent and an adept coper. 

We focus with voyeuristic fasci- 
lation on their shame, and by 



doing -.0 wc Imply that there is 
sometl. ing shameful about the con- 
dition of illiteracy, llien we want— 
expect!— such people to admit their 
identities and come forwarc for 
help. 

Here's another example of what 1 
mean. At the press conference In- 
troducing Rep. Thomas Sawyer's 
new literacy bill, the head of a read- 

We have to stop 
talking about 
illiterate people 
as if they are 
different from us, 

Ing program described illiterat'j 
persons. She said that many have 
poor health; cannot buy generic 
produas 3t the grocery. store; have 
transportation, family and child 
care problems; move frequently; 
and— I quote directly here— "their 
phones get disconnected." 

Have you ever had a utility cut 
off? How many places have you 
lived? Have you ever had problems 
with child care? How's your 
health? 

At that same event, Harold W. 
McGra V, Jr., president of tlie Busi- 
ness Council for Effcaive Literacy, 
said, in a now-standard characteri- 
zation, "Often illiteracy is the root 
cause" of such problems as home- 
lessness and crimp. 

Indeed, proplc with poor educa- 
tions arc ovcrproportionatcly repre- 
sented in housing shelters and pris- 
ons; so arc members of minority 
groups. Would you say thai your 
ability to read is a "root cause" of 
your behavior and your properly 
wealth? Mori* or Ics: ^o than your 
skin color? 

Mf. McGraw was followed by 
Rep. David Price, who stated thai 



illiterates are "a brake on our eco- 
nomic development" and "inca- 
pable." He said, "Their nonproduc- 
tlvencss ripples through our wliole 
economy." 

Ttiui statement begs a lot of 
questions. Have you ever been un- 
employed? Underemployed? Has 
your daddy ever gotten you a jcb? 
Have you ever been promoicd oe- 
causc you had a credential? Hav^e 
you ever had training or education 
paid for by your employer? What 
faaors affect your produaivlty? 

We have to stop talking about il- 
literate people as If they are differ- 
ent from us. Many people who 
have difficulty reading have other 
difficulties that are attributable to 
their reading ability — and their 
reading ability is a function that 
can be improved f?' /en funds and 
opportunity. That's all— except 
they also may or may not have dif- 
ficulties attributable to the chang- 
ing Job market, racism, sexism, the 
cost of housing, child rearing, cre- 
dentials, connections, and genetics. 
They deal with their difficulties us- 
ing the^ame strategies that we usi 
to deal with our particular difficul- 
ties. They are, as a lot, neither more 
ingenious nor stupid tlian we are. 
'Itjey deserve empathy, not sympa- 
thy or spite. 

Sometimes it seems we paint a 
picture of heroic pathos around il- 
literacy because it's a more dra- 
matic way to solicit volunteers and 
funding. 1 think also that such a 
flexible stereotype as timid/lazy/ 
clever/bumbling/victimized lets us 
conveniently pigeonhole the illiter- 
ate person as ii suits our need. 

liut I think we 'vould do beitei if 
we left off the stereotypes. People 
like helping their own. When an il- 
literate person comes to be seen as 
"one of us," our personal and our 
public response is likely to be more 
logical and longer-term. 



Source: 
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Reprinted from The Ladder (vol. XVll , July/August 19S93, with permission of Push for Literacy 
Action Now (PLAN). 
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Source: Reprinted ¥ix^ permission of Phi Delta Kappan. 
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Jill will sip a pill. 
Will it fit? 
Nick can tip a hill. 
Will it fit? 




Tim can zip a dish 



Will it fit? 



Pam can fit the lid. 



Will it fit? 




o 
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Source; Reprinted from Structured Reading Series B-4 by Toni Gould (1966) with 
permission of L,W* Singer Co*, Random House, 
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Suurcu resi. 



a. 1^ larwiaaae reader user 



4 reaJtr \£ a, ttser of wr\^\i 
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Source: Move Scot it- Depar + fr^ent of Advanced Education end Jon Training, 
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Hour are "Hie leHers ho 



a+ +he. be^Inmn^ of cl word? 



hope 
hof 

hool^ 
hoo"P 

hour 

honeit 

honey 

hovsf- 



Source: Reprirted with permissiOii of Frank Smith, Understend ing Reading , (5rd edition, 
1982. p. 139). 



KRUMP AND J AFFY 



Krump and Jaffy were clops. 

Scorf liked to scrump together even though Krump 

was a zarp and Jaffy was a tunk. 

Their favourite paskey was zupest. 

One day, Krump was going to a zepher. He didn't plorp 
Jaffy to go with kup because Jaffy was a tunk. 
Jaffy wished iup was a zarp so lup could blip too. 



Source: Nova Scotia Department of Advanced Education and Job Training. 



THREE BLOGS 



Three blogs skotted together at a barf 
in the kump. 
They liked to skot. 

Barfy and Jaffy were preeps but Tash was a zorp. 

One day, Barfy and Jaffy were asked to skot at a 
Tash was not asked because bo was a zorp. 

Tash was krupped. Barfy and Jaffy were zussed. 



Source: Nova Scotia Department of Advanced Education end Job Training. 
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Source: Reprinted with permission of Dr. Gary Kilarr, Virginia Polytechnic UniverDitv, 
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Maintaining a Consistent Light Source 

There is a very clear relationship in the carbon aic lamphouse between 
a clean, consistent light and the coefficient of resistance in the electric 
arc. In fact, it is well known that the electric arc has a negative 
coefficient of resistance. As a result it does not. in its volt-ampere 
characteristic, adhere to Ohm's law. Instead it does just the opposite. 
That is, as the current is increased, the voltage in the arc decreases, 
with the probable effect that the light will "snap out". Probably, that is, 
unless the arc voltage is stabilized through the intnxiuction of ballast 
in the fomi of resistance in the circuit. The actual arc voltage is further 
affected by factors that would not, in normal circumstances, be the 
cause of discemable voltage fluctuations. One further advantage of 
placing a ballast in the circuit is the limit it places on current flow 
(which might othcnvise be very great) when the carbons arc initially 
struck. It is therefore imperative thai a ballast be a part of the 
completed circuit. After that, it is to be expected that the voltage 
supplied (by direct current from company mains or, if service is AC, 
through a rectifier or motor generator set) will be a constant value. 
Most often that absolute value is set between 85 and 115 volts. Clearly 
the adjustments to the rheostat must take this number, as well as 
several other factors, into consideration. 




Source: Nova Scotia Department of Advanced Educetion and Job Training. 
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Source; Roprintrrt with permission of Ear.t F.nd t. itpracy, Toronto, Ontario, 
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NEW YEAR 
1960 



f AST FNP 
LITFRACY 
PRFSS 9$ 



Copyrighl *^1985 East End Literacy Press 



Canodian Cafaioguing in Pobfication Data 

Guindon, Honk, 1936- 
NewYeor's 1960 

(The New start reading series) 
A project of East End literacy. 
ISBN 0-920013-03-1 

1. Readers for new literc'es. 2. Guindon, Honk, 
1936- 3. Hamilton (Ont.) - Biography. 
I, Eost End Literacy (Association). II. Title. 
III. Series, 

PET 126.A4G84 1986 428.67 CB5 09988? 4 
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In 1960, 

I lived in Hamilton, Ontario. 
I was 24 years old. 



3 



I went to a New Year's party. 





As I was walking home, 



1 ' 




I heard a woman scream. 
So I ran to help her. 




Two men were slapping her face 
and kicking her. 



8 



I 




I grabbed one guy 
and threw him 
against a brick wall. 





9 -1 



I grabbed him by the hair 
and pushed his face 
into a brick wall. 




After that, I knew 

he wasn^t going anywhere. 



15 



i 

J 



Police Officer Hudson 
was walking his beat. 




1 - i 19 



He called a police car. 




The police car took 
the two guys to jail. 



J 




A week later, 

the two guys went to court. 
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24 



They swore they would get me 
when they came out. 
I gave them my address. 



One guy was 42, one was 43. 
But any guy who does that 
to a woman 
is not much of a man. 



25 



After a few days, 
a newsman came 
to the cotton mill 
where I worked. 
He took a picture of me. 



1 : 
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Two or three days later, 

I got a call 

to come to City Hall. 

I stood in front 

of judges and police. 



A judge made a speech. 

He said I was a good citizen, 



29 




He shook my hand 

and gave me a citation» 



In 1960, 

I lived in(Hamilton, OntanS ) 
Q was 24 years oliD 



I went to a New Year's party. 



As 

J@)I was walking home, 
I ^ 



^^I heard a woman scream. 
So I ran to help her. 



^ mens 1 — r 

Two men were glapping)her lace 
and kicking her. 

I gr abbed one gu y 
andfiHrew him^ 
^ ^ainst | ]fe brick wall. 

The other guy ran away. 
I chased him, 

I grabbed him by the hair 
and pushed his face 
into abrick walL 

1 ^. 



Reprinted from New Years 1960 with permission of East End Literacy P 
Toronto, Ontario. 



After that, I kne w "^S ^''^ 
^lie wasn't going^^pywhere^ 



I called for help. 



Police Officer Hudson 
was walking his beat. 



He called a police car. 



The police car took 
the two guys to jail 

•f"©© ken 

The woman was taken 
to the hospital. 



Reprinted from New Years 1960 with perfr^ission of Eest End Literacy Pres 
Toronto, Ontario. 



A week later, 

the two guys went to court 



Seen .// 

SAW f /«+ >suIL—^ 

iThey swore they <^uld geume 
when they came out. 
I gave them my address. 

One guy was 42. one was 43. 
But any guy who does that 
to a woman 
is not much of a man. 



He took a'^picture of me. 



Reprinted from Nw Years 1960 with permission of Eest End Literacy Press* 
Toronto, Ontsrio, 




Two or three days later, 

I got a call (»^^ 

to come to City Hall. 

,^s^ood in front 

of judge^and police. 



A judge mad^ speech. 
|He said I was a good citizen. 



s 

HCiShook my hand 

and gave me a citration. 



I 7 



Reprinted from New Years 1950 with permission of East End Literacy Prf* 
Toronto, Ontario. 
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SeffMn. 'S 

'ftH the yowr -Fa/nily^ * 

Af/P Richf 
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MATT }J 7 ytt^ ol^ 
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bA.sel)CLl\ 

15 your u>'»TeV flftvn* 

V/Aorf dots 5/\e tio . 

S //£ WoRK ^ opf,£^ 



Source: Raprinted with permission of Ruth Gemberg* School of Education, Delhousie University, 
HeHfax* f^ovs Scotia* 
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Source: Reprinted with permission of Ruth Ganiberg, School of Education, Dalhousie University, 
Halifax, Nova Scotia, 



Sjf'i^rui O-^J) C^^^ 

yon Can 'tifl me more Je>ou.4- ifteir 

Between IKe Kolyes 

oF W/^/ /fA^P r^t^ AT //AT 

ISc -f^ey really ihro^ locchr a/ -fHz peaf/e. 

ftteet ftft^ 

\}fi(sr ahou-^ ihe. aJay /iey ^aflr/ kskh^. 



v<^//^ / 77«^/r k^L{- ^^'^^ ^ 

^pAfctK band •HfteKjti ^ ^ . -j— 

^AD «9 //A^C To A/ 
Wlic/t VAey s^oef fht in'ck hcnW oJ'iik fht, 

T/fS BA/I Co?^ BA(^K TO 

ff/t/A 1 } 2 

Source: Reprinted with permission of Ruth Gsmberg, School of Education, D0lN>usie University, 
Halifax, Nove Scotie. 
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Wh^ does ifie S4ir^i^ '-aJ'-ams o/o f 





WUi does l\e So if ^ren'f r^em^erif' 

ads 

Source: Reprinted with permission of Ruth Gamberg, School of Education, DalhcHisie University, 



asks -Mie^ zfc T ^:25C^ cUt 

-^■^-t^ '^ULt/Vvy^ ^^j^jS^ ^S^^-tf'-'X.— 

iA^«^ Jo you. yoL say' yo\3^ sko^J HitYK 

door ? J, n^uu^ . J_ ^ 





WA^-f 'f //7(f^ ^f//f c/<mV /ax^€? U/Aa/ 

/ou tOouW o^^k Soni^n^ -/o Ae/^ you </o o^hai^. 
-^^sG- y^LcL^ e^^n^ ^^<^^Jl. JitZ^.i^.y^ ^ 

Reprinted witti permission of Ruth Gemtjerg, School of Education, Dalhousie University, 
Halifax, Nova Scotia. 




WhA+ iP Hey slill refujei -fo qo? 

e>€''«-o^ — a.,^Y^^^ j^^i^*^ ''€Ajt,-'r^ — o-r-^St 

+^a.vv yertc amJ y<,<c cDulJyi'+ j-^*!" o^tf? 

«ear€ ^-f-i^-Y. 'Tn.^^o-c^ j'^..<>^ y^w- 

be u){0.nj 

Mj)"^ Xou ^a\/€ "^o fee io\x^[) -for (his jo\>. y oil 

f^l^k you. cxre +eu^)h ev)ou«li^ 

■fate '^^^^'^ ^ 

crv^ .^^^-^ >^ 

fuck. 

^ Source: Reprinted with permission of Ruth Gemberg, School of Education, Dalhousi© University, 

Halifax, Nova Scotia. 
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Case study 



Personal 

Female, late 20s, married, two children, one just starting school 
School experiences 

. You dropped out in grade ten because you did not see the point of 
continuing. 

. You went to work shortly after. You have a full-time job now. 
. You attended night school (GED) for a while, but found the classes too 
hard. You felt the pace was too fast. 

Needs/wants 

. You want to move up to another position in your workplace. To do this, 

you need grade twelve. 
. You have to do more writing at work. 

You have transportation in the evenings. 
. Your husband will take care o*" the children. 

Reading 

You can read sections of the newspaper and most stories in magazines, but 

you have to take your time. 

You like to read. 

You read at work everyday. 

Writing 

You have difficulty writing and feel your reading is much better than your 
writing. 

You want to improve your spelling. 

You have trouble getting your ideas down on paper. You feel that what 
you write down does not always make sense. 
. You write memos and accident reports at work. You sometimes write a 
response to your child's teacher who has written a note. 

Math 

You feel your math skills are O.K. You would like to work on your 
reading and writing first and then work on your math later. 



1 i? 

Source: Nova Scotie Department of Advanced Educetion and Job Training* 






North End News 



Volun^2,Nuniber9 



Haliftix, Nova Scotia 



March 2, 1990 



Day-care workers will walk 



by Bin Paul 

A the North End Day Care are 
^m\s on ^rike Mond^ after 
their request for emeraemy 
funding was turned down 1^ the 
provincial govoTimait Mmch I. 

Parents a^reetHe workers 
deserve a sabiVWrease but 
someaie wmTk4lSBIey will have 
to leave work to. care for their 
chiMren if there*?^ strite, 
e«iV%v5*^ 16 wDTters were re 
quesffi^ $25.^ to cover two 

^^^l^l^^nioii^lcS^ 
persoiif Says the gownment 
rejected the unkm's demand. 
TTie reason the 




sal^fOTwwk- 
: the day care is $14,000. 
The daycare workers^vraje 



.>9 




to tell the govenimcm lbey are 
serious ^loitt a strike. 

FearoR says the worker 
win fkiksH w^^er daycare 
wmtersi Uruoi^^and pvents 
Monday atthel^rsbture. 

She says she joiows the unh 
ion has t}^ pubIi^siqH>otl 

At ameeliiw at the daycare 
Feb.Z^'i^parentsf 




give it (salary imatase^ other 
day cares*" she smd. 

Workers at the<SiRI3 
non-prolft day care 
withoutacontract smx Januaiy 
1389<SSSi3ve^been in a tegal 



cenwdthatSlw^tewtost^S ©'""•toy and WUGareWO^IWaney toft irfth«»c«nM^ 

hoinetobokahartherch Mirker's demam®@ a salsy ino^ase some parents' dqr^are knowhowthecconomydeiiends 



Thcyll have to rely on weUare. 

Nancy Hunter says she 
be able to find someone to look 
^ter }«- ax-year oM daighter^ 
Rit*Mds that fii^fflf ssmeone 
availatiletD&abyatona regular 
bass would be difiicult Hunter 




speech from I 

Was nW what the ur 



ment al^ wanted to S$3ft9 the 
payout time from one year to*' 
three" 

SIms s^ys she k bi^ 



"We didnt want the salary hs-^ ised. and iKgercd by 

cre^ Jfe4 to the per dd{r^gD«diimeei® decision. 





strike posilH>nsuu:e Feb J2.The says she ^ppoits the daycare^ (dailylfe^because Ih^ wimid TTie 

5W^»rcGr Roprlnted frm ^ik^rth f rid IMws fWftrrh 7, 1QQ0> »»irh fwr»lnn|no of ih© Kings *kHor>| of iour^^Hso, Halifax, Nova Srotin, 



government doesnt 



day care* Si^e wmdng 

ass&tancq^l fflSa fimid 
wi»^The8tiftew3ia0ectth»e 
wt^^tii^ se^^^and sonie of 
die .wfflhumto||&pitQsodaI 
assistaiuie;* die MjfS: 
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Why Recycle? 



by Shirley y ^ 

We live in a tihroi^a way" society. Every year we waste more. We move 
waste from place tojplace and we change the form of waste. But we have 
tfrbublgS getting rid of it There is rnuSi waste that we can and should re- 
cycle. 

One reason to recycle is tlmti^ ischpper to make new products from usi 
materialffibecause leisp are needed. Another reason to 

recycle is that it fauces waste. TOis^means that less land is needed for 
landfill sites. 





PARTNERS IN PRINT SERIES 



Source: Reprinted from PoUution and Our Environnwnt . Partners in Prinv Series, Depertment ot 
Advanced Education and Job Training, 1991. 
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Here a 

for the 
throw away 
makes them e 



Ihey put in th^ land fflK Wete n ask pe^ 
jgliemi^ waste in their flgSiPcontain 
ux^^ — identify so that we can «flo/p^i[jpfti> <ii«posfll me^ds> 

We can ask offices to use both sides of sheets of paper and to repyde their 
waste. We can ^po^ the Pictou County Kecyding Society 

We need recycling in Pictou County We waste paper and cardboard more 
thaiTSything else. If we all work together, we can make a difference. 




1 : 
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3^"^*^ ^fSmiU UfAi^A- i^ju. aJtL* ^WilC umkA^. 

C«-£t<V u^#uL/^ dt^AAJi -i^ (K. jOf\jir^(lA-rr\ Q/tJL dfloiL UH^KP 



.) 



Source: Nova Scotia Department of Advanced Education end Job Treining. 
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Just image you can't read or write. All you want is a Job and filling 
out an appulcation is very difficult. And people don*t understand why, 
because if you have a grade 9 you should be able to. Try to find something in 
yourself to over come this problem and find ways to get more location and 
take control of your life. Don't let people say youfre* toidld to go to school. 

My problem is I can*t write english and comeplete sentence. I know what 
ItnnA-Wsay but can't write it on paper. I^hope anyone that reads this, find 
strength and makes a decision to find out what kind of person you can become. 
Education is iirast important in today's society. You Just really have to know how 
inportant education is. I want to know what my chilren will learn in school and 
how to help than if lam needed. 

Even manual larbor needs an education in today's society. With an education in 
you can become anything you like, such as a nurse or bookeeper. 
I would like to liave the chance to see what I can be. I think the programs you take 
will help you very much they help me . 



"Remember Knowledge is a shame to waste." 



Source: Nova Scotia Department of Advanced Education end Job Training. 



Case study 



Personal 

Male, early 20s, single 

School experiences 

. You dropped out of school in grade eight because you were frustrated with 
the work. 

. You were not in any special education classes in school. You did, 

however, get extra help in grade seven and eight. 
. You got a job shortly after leaving school. You have a part-time job now. 
. You went to an upgrading program for youth, but did not like it. You felt 

you were not learning anything. 

Needs/wants 

. You would like to take a mechanics course, but you need grade ten. 
. You would like to get your grade twelve someday. 

You have a car, but can only come when you are not working. 

You work flexible hours. 
. You take great care of your body and work out at a gym regularly. You 

follow boxing and wrestling events closely. 

Reading 

. You can read some articles in the newspape 
You can read the T.V. Guide. 
You like to read. 

You have trouble with certain words, but you skip over them and try to 
understand parts of what you read. 

Writing 

You feel you write O.K. 

You do not really like to write, but would like to improve your writing. 
You avoid writing when possible. 

Math 

. You feel that you are pretty good with numbers. 
Yo' can add, subtract, multiply and div.de. 

You can estimate percentage discounts and you understand how fractions 
work. 

You like mathematics. 

Source: Nova Scotie Department of Advanced Education and Job Treinlng. 
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1. When the forearm is raised, 

the contracts and 

the relaxes. 





How Your Muscles Work 

Put your elbow on your desk. Move 

•your forearm up and down. (That's the 
part of your arm below your elbow.) How 
many muscles do you use? 



2. When the forearm is lowered, 

the contracts 

and the relaxes. 



You use two <§keleta& muscles. You use 
one muscle to lift yourjo^arm. You use 
"^pbther to lower it. 



^.Skeletal muscles a£|gf^.^°"S 
<lg^BS> The ends of those i 




are 




attached to bogP^You move when the 

i*iusclefi)puljftffiseDones. ' 

A muscle can pull a bone^nljin one 
direction. So two muscles are needed to 
move a biniy part. One muscle pulls a 
bone in one direction. And the other 
muscle pulls it back. 

When a muscle pulls a bone, it 
'gpptracts'fljnih prets shorter. It pulls the 
bone toward it. The muscle relaxes and 
gets longer when another muscle pulls 
the bone. 



bicef ■h'Uf 

Your bicep© and tricep© are two 
muscles that work together. They move 
youi tforl MTP. Put your hand on the 
middle of your upper arm. Bend your 
arm. You should feel a lunMj.^hat is 
your biceps. It pulls yCTir grerg arm up. 
Does the bicep^c^mtracl or relax? 

Right. Your biceps contracts. 

Now lower your forearm. You should 
feel the biceps relax. That means your 
triceps is contracting. The triceps pulls 
the bone in your forearm dowTL 

Look at the diagram. It shows the 
muscles that move your forearm. Finish 
the sentences on the diagram. Write 
biceps and triceps where they belong. 



Source; Reprinted from Human Systems Life Science in Action 
permission of Janus Book Publishers, 



If). 

rp. 1 



p. 15) by Susan 0. Echaore with 
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Ignition system 



4. Bottom of distritHitor 



6. Distributor cap 




1 . Battery 



A car engine needs more^aj) gasoline to keep(^ 
running. Ii^^ needs dearicity. Spark plugs are screwed 
ii© the engine. Big amounts of dectririty sh^ii@ the 
spark plu^This makes a big sfark a? the lip of each 
sparlj plji^The sjMrk ignites® fuel inside the engine. 
The ^laitW hiel pushes the^toi||of the engine. These 
pistons move^^ pans, whSi make the car move. 



The switch 

LeiQstart with the switch. This is where you put the 
car key©Whcn you tumt^y to^Tsiarff^n^ 
you turn on the ignition^^^This lets electridiy fiow-y 

(cranl^^otor). 




The ignition system 
makes sparks 

Several par®of your car work togethe r to m ake the 
spark. These pans are called the jgnhi oi^steiTD 

_What par^ make^the ignitiong peiii ? ^i£Dsee 
thero pictured^ in this chapter. Tlietftgjjpiciure shows 
where th^ parts are inCg^oir>cars. The second picture 
shows how(fi^parts work together. 



The battery 

You@>see number 2 in the picture^Eiwints to the 
switch. The battery is number L We made itj Sumb^ l 
because tha@where the declridty comes fronT^S] 
find the battery under the hood inrffi^ars. In some cars 
it's under the back seat If^)heavy plastic box with three 
or six cap@)holes on top and two^§>cable©One of 
the ca^lgsis connected to the car body. The other cable 
leads yowrtio the starter motor. 



ERIC 



O Jource: Reprinted from Maintaining Your Car by Jean Dates, (1987, 20> with permission of New Readers Press. 
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u/efLkirntt.<rK ex. Can. e\.t^jiicJ?? 

1 5 ; 



Source: Nova Scotia Department of Advanced Education and Job Training, 
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INTEREST SURVEY 



This survey will help you to find out where your learner's 
interests lie. Ask the questions orally and record the answers. 




2. What things would you like to be able to do that you can't 
do now? 



3. What magazines do you find interesting? ffioL^^zJnM^ 7^\St 

4. What are your favourite TV programs? fAX^'U>W»g PduCnn^ 

5. What hobbies or interests do you have? -'SLi&Ji^ ^3^- 
Source: Nova Scotia Department of Advanced Education end Job Training, 




Case study 



Personal 

Female, early 30s, single parcut, two children: one pre-schcx)ler, the other in 
grade three 

Sdiool experiences 

. You left school in grade six. 

You spent some time in a special education class, but felt you should not 
have been there. 

You have not taken any upgrading since leaving school. 
. You heard about the upgrading program through a friend. 

Needs/wants 

. You want to help your children with tiieir school work. 
You need child care if the program is in the evening. 
You do not have transportation. 

Reading 

. You can read parts of the T.V. Guide. 

. You can read some of the headlines in the paper. 

You would like to be able to read books to your children. 

You read slowly, trying to figure out each word. 

Writing 

You can write your name, address and phone number. 

You are really nervous about writing, but you can write a few sentences. 

You concentrate on writing words as neatly as you can. 

You worry about your spelling. 

Math 

You have developed a system to handle the bills. 

You can add, subtract and do some multiplication and division. 
, You have some understanding of the metric system (through shopping and 

watching the weather). 
. You liked math in school. 



Source: Nove Scotia Department of Advanced Education end Job Treining. 
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INSIDE 



iBiidset*90 

Soviet rishts 
Quiz 

EfhMatkm week 
Easter 



2 

3 
4.5 
6 
7 



■ Alexander Graham Bell 8 



A newspaper for new readers 



MARCH — APRIL 1990 




Canada finds gold 



silver 



89^ 
aj 



_ m 



N. S. 



The Wqri< 
, SkaUng OSlSpSI&hip" 
ished on March 11 in 



ffilifa^ Canada v/on two 



silver^ 
"Kurt Sr 



Slhrer medalists Isabetle Smssetir 
and Ltoyd Eisler 

tf^n — 



jtiuri Browning , from 
cAiDena^ wonder meifg 
gold riSkiaU Browning ^ 
also set a ffew T^rd. He 
bj^ame the first ^ 
(Sn adiai^ to win the 
meit^ chanfpui^iiip'lwo 
years in a row. He won 
the me^^gold in(Faf§) 



ir 



I 



last year. Brownin|. is 
^n!J 23 years old. 

Two^ther Canadiaiig) 
gilver ^ medaL 
tsabelle Hrassemv irom 

Eislei^ 
won silve^ *^ 
in the^irs ^S^D They 
caw a great SUT^^ 
/ frenorrnance^ They mu^ed 
the gold by only one 
point.p/««« 
It was a big win for 
^y^. Last year they 

finished in second placa 
' c 




Pftda eewrtesy 

Worlds men's 
Biowibig 



T»® HaMan Herfiid Lanrtetf 

champion Kurt 



Source: Reprinted from The East Coast Reader {March-April 19«)) with permission of TtSt ^klva Scotia (Teachers of English 
as a Second Language). 






Source: Reprinted troo laying the fourxlations A Parent Chi id literacy 
Training Kit (19HB) with pemission of Push for Literacy Actiwi 



When your child is 3 to S 



Yourdhild begins to leam: 
To d@ibe^ picture 
To tell a stxm^^ck to you 
How thing^Jiia]^)en in order 
Numtepy . ^ liisiole 
To iffSSsiaMand talk about vkas like in or out, up 
or down, big or small (Momrny, when wSs 1 be big ger 



like ycHi?) 






^ /iHk cjycts 





Gi>« your child boGlcs about manbeis* the ABCs 
and cohis and shqses. Woid books that tell stories 
about animals or little boys aid gills are good, too. 

Whoi you lead to your f^ld, point to the words 
you ^ read^jp It is good to the same stay 
over and over. Have your child tell the stoiy back 
to you. 

. Play^^ jmting games with your child such as 
^npsqMC^nr 1 Pii^to, 2 Potato. 3 Fic^ato, 4. 

Take your diUd toji2sop)laces--the zoo, the 
park, the store, thedSQoro^ the bookstore, the 
miiiaeunL Talk alxatf eWSfflfilti g vmi see. Call things 
out by tteir names. Ask [cAs §f questions. 

Ask your child questi(His about vAiai he or slie is 
watching on TV. 
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INTEREST SURVEY 



This survey will help you to find out where your learner's 
interests lie. Ask the questions orally and record the answers. 



!• Why are you taking this course 



7 yjii^ 



2. What things would you like to be able to do that you can't 
do now? UJtt^^ 



3 'V lat magazines do you find interesting? 

J/j^J<JliM jAj&nC^^ " Tle^^^ 



4. What are your favourite TV programs' 



5. What hobbies or interests do you have: 



Source: Nova Scotie Department of Advanced Education and Job Training, 
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Source: Nove Scotie Department of Advanced Education and Job Training. 



Case study 



Personal 

Male, 56 years old, retired, widowed 

School experiences 

You had limited schooling. 
. You went to school until you found work. 
. You did not have any "special" classes when you were in school. 
. You thought about going to night school, but this is the first time you've 

inquired about upgrading. 

Needs/wants 

. Your wife used to handle most of the reading and writmg. You need to 
improve your reading and writing skills so that you can manage for 
yourself. 

. You have transportation and lots of time. 
. You are in good health. 

Reading 

. You can read a few signs and labels. 

. You can read your name, address and phone number. 

. You want to be able to read information you get in the mail, your phone 

and light bill, etc. 
. You would like to read about people and places (non-fiction). 
. You feel embarrassed when you have to read something and usually find an 

excuse not to read. 
. You have a friend who helps you with reading and writing. 

Writing 

. You can write your name, address (with assistance) and phone number. 
. You are very nervous about writing. 
. You usually get someone else to write for you. 
You try to avoid writing. 

Math 

. You can i.dd and subtract, but have difficulty with muhiplication and 
division. 

. You can figure out some of your bills and most of your cheques. 
. You would like to know more about the metric system. 
. You think your math skills are O.K. 

Source: Nova ScotiB Department of Advanced Education and Job Training. 



session 4 



Cleaning the Chimney 




hand. 



Questions 

1. Why should you clean your chimney if you heat with wood? 



2. How often should you clean it? 



Reprirteri frof Developi'-g e Northern Curriculuf by Audrey Anderson, {1986). with pe 
of Adult English. Educetjo" Con'ir.i ttee, Red L8>te, Onterio. 
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PARTNERS IN PRINT: CANSO FISH PLANT 3 

Source: The Closing ot the Canso Fish Plant . Partners in Print Series, Nova Scotia Department of 
Advanced Education and Job Training, 1991. 
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^ - P.^TNERS IN PRINT: CANSO FISH PLANT 
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about their en. TherB is {[ittl|) money for food j(f ent^nd ( Rothes ) 



! 7 ' 



PARTNERS IN PRINT: CANSO FISH PLANT 
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PARTN'ERS IN VlilST: CANSO FISH PLANT 
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VJ.+h good P«-Op;^ VJOrlL 

WTiat can be done about the^e d groblem^ People neg<^ to find wavs to help 
eacfi other. They may learn frpnj others who have haSf ^ard time?) beforc. 



J7: 



PARTNERS IN PRINT: CANSO FISH PLANT 
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10 PARTNERS IN PRINT: CANSO FISH PLANT 



Xou) <ir<l your hntt sungerij go ? 

I Wen/' ovf to the opr 

rumq The pv^ iTie -fo 
/•n 7]V/ hand. 

Xs uour twe. sfill sore? 

af ti'mt . i an St.' 11 . 

Sore. la-Tl Tn flf" W^JlrX. 



Source: Nove Scotia Depart ent ot Advanced Education and Job Training, 
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DIRECTORY 
LITERACY RESOURCE COLLECTION 



TR (15%) 
Tutor reference 



LM 

Learner materials 



T 



tzzzz 



HA * 
Math 



RW * 



* textbtxjk series 
subcategory applies 



6ED (2.5%) 

GED preparatory tests 



ESI [2 M) 
ESL materials 



Reading Levels (dots) 
Level A - pink 
level B - blue 
Level C - yellow 
Level D - green 
Multi-level - black 

Special Interest (stripes) 
Black - green 

Disabilities - light blue 
Incarcerated - purple 
Learner-written - red 



Reading/writing 
BG 



f 

fp^ Biographies 

Child care 

f Fiction/poetry 
^ prose 

Games 

Health/nutrition/ 
safety 



JL 

Journals 
NF 

Non-fiction 



r/zz * 

^r^ Personal 
^ development 

/f^ Sciences 

Lss 

^ Social Studies 
Work/e-iployment 




BB 

Bibliographies 
CD 

Curriculum Development 
CI 

Computer Instruction 
DI 

Dictionaries 
61 

Group instruction 
IP 

Issues/pol icy /research 
LT 

Learning theory 
PP 

Program planning 
SI 

Self-instruction 
SN 

Special needs 
learners 

TA 

"IfcCting/assessment 
VT 

Volunteer tutors 
WP 

Workplace 



Micmac/Native - dark blue 
Pre -GED - brown 

Women - yellow 

Workplace - pink 



Source: Uoms Scotia Departme'it of Advanced Education and Job Training. 
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BUILDING ON WHAT STUDENTS KNOW 



The price for a carton of milk just went up ten cents. 



There is a very clear relationship in the carbon arc lamphouse 
between a clean, consistent light and the coefficient of resistance 
in the electric arc. 



Source; Nova Scotie Depertmen*: of Advanced Education and Job Training* 



Dick will fix a rip. 
Will it fit? 
Tim will kick a dip. 
Will it fit? 

A fish can dig a pit. 
Will it fit? 
Bill hid a mitt. 
Will it fit? 

IS . 

Reprinted frcm Structural Reeding Series B-4 by Toni Gould {1966) with 
pennission of L.W, Singer Co., RandOT House* 
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Source: Reprinted with permission of Phi Delta Keppen. 
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L artguQoe €fpe,ri-tnc€, : 



Q\/er cx bakery ujiih my mom, 
X /lov^e /iVeo/ there all v^y 
life, I yuani'e.d to rv?ot/e c>u+" 

ry^y mom ^of 31 ck with 

pneumonia., Mj^ Mom i^anfea/ 
r.^ i-aU car. of M.ogs, 

AAi4; she.'s heifer and if^s 
time to ^CT ^y oh/n o/aca>, 

rce: Reprinted with permission of The Alberta Educational Comti^unications Corporation (ACCESS Network), 



I didn't win any money. 

They were really selling magazines. 

Before I knew it, 

my house was full of magazines. 




18 
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Source: Ropr^nti?d from l^orking Together with permif»sion of East End Literacy Press* Toronto* Ontario. 
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And then I got the bill! 
It was $85. 

There was nothing I could do. 

Never sign anything 

unless you know what it says. 



20 
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Excerpt trov Plain Talk - on Stereotypes 

by Catherine Baker 

Here's another example of what I mean. At the press conference 
introducing Representative Thomas Sawyer's new literacy bill, the 
head of a reading program described illiterate persons. She said 
that many have poor health; cannot buy generic products at the 
grocery store; have transportation, family and child care 
problems/ move frequently; and - I quote directly here - "their 
phones get disconnected." 

Have you ever had a utility cut off? How many places have you 
lived? Have you tver had problems with child care? How's your 
health? 

Indeed, people with poor educations are overproportionately 
represented in housini^ shelters and prisons; so are members of 
minority groups. Would you say that your ability to read is a 
"root cause" of your behaviour and your property wealth? More or 
less so than your skin colour? 

Have you ever been unemployed? Has your daddy ever gotten you a 
job? Have you ever been promoted because you had a credential? 
Have you ever had training or education paid for by your 
employer? What factors affect your productivity? 

We have to stop talking about illiterate people as if they are 
different from us. Many people who have difficulty reading have 
other difficulties that are attributable to their reading ability 
- and their reading ability is a function that can be improved 
given funds and opportunity. That's all except they may 
also have difficulties attributable to the changing job market, 
racism, sexism, the cost of housing, child rearing, credentials, 
connections, and genetics. They deal with their difficulties 
using the same strategies that ve use to deal with our particular 
difficulties. They are, as a lot, neither more ingenious nor 
stupid than we are. They deserve empathy, not sympathy or spite. 



is.- 



Source; Reprinted frc^ The ladder (vol. XVII. July/August I989)a with permission of 
Push for Literacy Action Hem (PLAN), 
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Heerz unuthur egggsampul of wut eye meen. At thu prezz confhinss 
introdoozing Repreezentutiv Tomuss Soyeizz nue litenissee bill, thu hed of 
uh reedeeng program deesdcribed illitnit pursunz. She sed that menny hav por 
hellth; cannot bie jenairic piodukts at thu grozry stor; hav tnmzpuitashun, 
fmHec and child cair pn^lumz; moov frekwentlee; and - eye kwot durektly 
heer - "ther fonz get disskunekted." 

Hav yew effur had uh yewtilitee kut off? How menee plasez hav yew lifft? 
Hav yew effur had problumz with child cair? Howz yor helith? 

Indeed, peepul with por edyewkashunz ar oferproporshunutlee repreezented in 
howzeeng shelturz and prizunz; so ar memburz of mynoritee groopz. Wud 
yew say that yer abilutee to reed iz uh "rute cawz" of yer beehafyor and yer 
propurtee well'th? Mor or less so than yer skin culur? 

Hav yew effur been unemploid? Has yer daddee effur gottun yew uh job? 
Hav yew effur been promotud bekuz yew had uh kredenshul? Hav yew effur 
had trayneeng or edyewkashun payd for bi yer emploiyer*^ Wut faktorz 
uffekt yer produkiifutee? 

We hav to stawp tokkeeng abowt ullitrut peepul az if they ar diffrunt frun> 
uss. Mennee peepul hoo hav diffukultee reedeeng hav ulhur diffukulteez that 
ar uttribewtabull to ther reedeeng abilluttee - and ther reedeeng abillutee iz 
uh funkshun that kin be improoft givun fiindz and opportoonitee. Thatz awl 
eggzept they mae awlso hav diffukulteez uttribewtubuD to thu changeeg jaub 
markut, razizum, seggziTum, Uiu cosst uv howzeeng, caild reere^ng, 
crudenshulz, kunnekshunz, and junnetiks. They deel with ther diffukulteez 
yewzeeng thu saim stratugeezs that we yewz to deel with owr partikyewlar 
diffukulteez. They ar, as uh lot, neethur mor injeeneeyus nor stoopud than 
we ar. They deezerv emputhee, not simputhee or spite. 



Source: Nove Scotia Depertment of Advanced Education end Job Training, 
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First Mommd 

Bob got" u-p earlu in 
the -morniTna . TF)e su-n 

was s\rc.a.m\r\(^ rou^h 
"the winciow. He looked 



scLitl seven -+Mrty. 



N0V8 Scotia Department of Advanced Education and Job Trelning, 
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Billy's Car 



<{rove l\ m +be loi^ttr. Wt oSmi^s kep+ if parked 
m csi cJci «he^ by h»' oouse. Th« car b^ic/ 



belonged to hi*s One a-P+ernoon^ he 

tivcr\t home (roTvi . and parted his car 



m 4-he sheJ, The w(y\d wds blotom 



■3 



Me closec! +fi€ shed an<l •ku-n*^ +o 

vA)ftJk to +he housft . Sud(lenli| Kt heard O- 

u;md h«d kloton -i-hc shed 



over. Billy ran back ohl^ +o -(^ind +ha4 +he 
tar was 



Source: Nova Scotie Department of Advanced Education and Job Train' 



Mij brother anj sister art never oy\ 4i'w€ . 



Son\eirrYi€i^ +Hey re^U| bu^ . One ii'me. 

fheij 4-olJ {htij U70U.U meet 'vie oJ- ih^ 

grocery slore (^'.00 RK. X wo-iW W M)a.(4t^I. 

I looked a+ \^dc() . X+ ^aid 7::S0. 

X 



ehotoed up. bro+her sard . uoo-S 

late, becmt^c \ht docfc a+ KDJ^ne u)as an f)0U.r 

bebiVd . . 61'ster sai'd -l-ha+ wds a ?t'e , 

sai'd fhey were lafe bemuse 41^ cor Ivjcf 



cjui'l'. I iiiri\ klf^ou) LoKfc -lo bclieye and . d'inl 

eare.X ju^st w^mfed +0 get 4-he grooenes. 

Source: Nova Scotia uepartment of Advanced Educatir^n end Job Training. 
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Whaf happens neid ? 



OfK , X got up "te -frnJ -my best" -friVnc/ 
^iHjyi^ on mv( (Jo&rdcp. 



* Why ax€ tjoit si+hnj here, " I . 

I'tvj wfl-iltVij -fir jjou-*to jcf up " he 

^' Wed, X'm up . So u;ha"f do ifotL uxm»^ " x 



n€M^r "fold anyone 



^^Corr)t on I'n . X'll je+ t^ou, some eo-flee/' I 

Source: Nova Scotia Department of Advanced Education end Job Treining, 
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BARN TOPS AND HERRING 



One winter I climbed up to the top of the bam. I would slide 
down the roof of the barn and land in a bank of snow. One time 
however, I missed the snowbank and I landed in a barrel of salt 
herring. The barrel of fish had been there for a long time so it 
smelled really bad. I ran home so fast because I was cold and 
itchy. I went in the house to take my itchy clothes off. My 
Mother asked me, "Where were you?" I said, "I slid off the roof 
of the barn and fell in the barrel of salt herring." She was so mad 
at me! I had to stay in the house for a week. My clothes went in 
the garbage. I didn't go up on the roof of the barn any more. 




Source: Reprinted from Sprylines (t988-89) with permissiun of Halifax City Regional Library 
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^--nA^^^ ^^^Az^ AAmM j^tU OLStk^o^^n^ 

C^O^n^^.^ .^^.MXf, ^tkjL. 

/i3^ O/W ^^t^ 4k O'^ut^ Aat^u^ 

^-tZiriry^ <^3L^yw^ ^^t^-^7v£^ t^sJtnJL .^aJ-L^jl^ 

Ju^s€^ ^ yplcJU Cl^^S AamJL£ 

Source: Reprinted with the permission of an adult learner frm the North Branch, Halifax City 
Regional Library, 
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9 ^''^^/C- -'-^X-'T'T-'ki'^'C^y*' 
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Source: Reprinted with the prrmis&ion of en adult Jearner from the North Branch, Helitex City 
Regional Library. 
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SpeUing dktatioii 



Many people have commented that western Canada 
has no history. They are looking only at the vestige 
of recent colonization and are not observing the eskers 
and moraines left by receding glaciers of just 10,000 
years ago or the fossils captured in rock formed from 
primordial mud. The land yields a plethora of 
corrobc/ation of an extraordinary prehistoric past. 

Ominous hoodoos overlook the Valley of Dinosaurs 
where ancient rock formations have relinquished 
evidence of the gingko-eating hadrosaurs, such as the 
four-ton Edmontosaurus, hiding in shallow swamps to 
evade rapacious predators like the Gorgosaurus. 

From ancient bivouacs at Kananaskis to petroglyphs of 
wapiti and buffalo hunts at Whoop-up Coulee and 
drive lines at the Head-Smashed-In buffalo jump, the 
observant visitor will enjoy the capacious chronicle of 
pre-settlement life in Canada's west. 



Source: Nova Scotia Department of Advanced Education end Job Training. 
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Talk About It 



Goals: 1. 



To get participants talking about their work in hopes that 
writing about it will come more easily. 



2. 



To build work vocabulary. 



3. 



To create uniform definitions of ambiguous work words in 
order to facilitate communication. 



1 . Play Talk About It game 

Divide participants into groups of three. Each group selects a "talker". 
The "talker" is given one minute to talk about his or her job- The object is 
to mention as many work words as possible. While the "talker" talks, the 
other group members record the work words. 

The group recording the most work words wins. 

2. Define the words 

Collect all the lists and have the class select those words which they use 
frequently, have questions about, or want to know more about. Divide the 
words among small groups. Ask each group to come up with definitions of 
their words (provide dictionaries). 

3. Exchange definitions 

Exchange written defmitions with other groups for suggestions, confirmation 
and other comments. 



Source: Wove Scotie Oepertment of Advanced Education and Job Training. 



Wi Pi -Theme op wova Scotia 



Participants had been reading about famous people in the 
naritiniesr especially New Brunswick. They wondered why there was 
so little material available concerning Nova Scotia. Tn response 
to this» it was decided that one session would be devoted to 
delving into what each of us already knows about our province. 

IHTSODOCTION 

We began by listening to a recording of "Farewell to Nova 
Scotia**. We read the lyrics as we listened to the tape (one o£ 
the participants sang along) . The folksong helped us to start 
thinking about Nova Scotia, and brought out various ideas which 
included Nova Scotia's connection to the sea, the scenery, and 
tourist attractions. 

ACTIVITY 

We agreed that we would make a statement, perhaps in the form of 
a poem or song, concerning what our province means to us. We 
began by brainstorming the assets of N.S. We kept this though in 
mind: if someone from another place were to ask us to describe 
Nova Scotia, what would we say? 

ORGANIZATION 

The one group split into two smaller groups in order to better 
contribute to a brainstorm. One group took a semantic-map 
approach, while the other group preferred to put points in a 
list. When the brainstorms were completed we returned to one 
group. Since the brainstorms had been done on large chart paper 
it was convenient to put the charts up on the wall for continual 
reference. On another sheet of chart paper we amalgamated our 
ideas — and occasionally came up with a rhyme or ♦■wo. We 
decided upon necessary inserts and revisions, and voted on a 
title for our poem. 

During the draft of the poem, I wrote what participants dictated, 
hence any original misspellings were irjnediately corrected (and 
participants selected five for their list of spellings to learn). 
The chart paper is unable to be photocopied, thus I have copied, 
as closely as possible, the brainstorms of each group, and the 
draft of the poem which was put together collaborately . 

BENEFITS 

Participants gained a sense of their own and each other's 
knowledge of N.S. They developed a sense of cor>perative learning 
which entails the many facets of communication thereof, in 
addition to experiencing the writing process from determining 
purpose to deciding upon form. 

O % 

Source: Reprinted with permission of Adult Basic Education Program, Cobeqoid Neighbourhood 
Work Activity, Truro. Nova Scotie. 



We bave a. Ba\^ oP fwt\iij bos re J muJ -f U1s 

- 6btps bft-lm^ cars ^ hA.linj -fdoJ 

- ^h-ey have goeJ e^uyrtry musr'c 

they hflve a^Je blossom d^y »h M.S. 
-~ Wc have a ^ooi tikj i+ is Ma-lift^ - pLiblu' j^rtfifU 

- W« have a lo+ of nWi'ucs m kJ.S. - haiad cr^-fi? 
\a1€ hflve a Cdpei" Tra-il ^ sfeep clttf a>^d 

~ C.'+ade/ fill/ uJh^re -Hic E^glisli sefWcJ 

- Skimg slope5 j'v\ W€n+u?orHi 

°" Snour ^omeiiwes Luht'fc and eeW 
Trtcro IS home ^ covy>f orfabfe 

- VictoriA. Bark - ne-H\rvj fctuf frees Trees s^farkk u>% %^ 
-/ets hills Cover uji'-fi, grdS^ and Jc'meirm^i smur aJs^b tot/tx 

~ (ote ef '^pevi land, fereokf and tbtaw\s uiiH foft 

- tHidjeS ^ s«vie aid em^s rm^te »f £«>06d^ sevne v^for- 

-fed irto pmru 

- HS. Has higK sear dv\d Uu) motmftu'rvJ 
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rc«: Reprinted with permission of Adult Basic Educetion Program, Cobequid Neighbourhood 
WorH Activity, Truro, Nova Scotia. 
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Blu€V\Ole IE. 

s»c >*Ne' 



M 



Reprinted with permission of Adult Basic Education Progr&m^ Cobequid Neighbourhood 
Work Activity, Truro, Nova Scotie* 



What do vie 
have tft Sfty 
abouf our 




"fffcs sparkle -fhe st)our 
Mi'jh 5e«5 av>d Uu) noeurd'atVj^ 
Ufe of JifUs co\i6r«i u)i1h -Hees 
Lo+s of open cttmed u)!^^ 

Bay of fim^j u),'Hv ni rnuil fldfe 
The hi^«i' ^iies tv) +he world 



ol<i hoCwflri^oi'd wdodtft bn' does -fee ( so much ct^cioht 
sht JO l»;5i} 1 Htu) s4«cl briiij^s nave y\o pai^ 

f 0^/«^looktw5 yudis of Ci+dde( ^(^ll^ 
'^See -Mr^e Bltie^ose down bclour/^^ 
Fisbi'r\g off a Umcnturg wf^arT 

People Com« to MdVA Stotia^ 
For ell 4-ha.+ ^hfy ftin do 
Sfcii\jj <t+ W«r(iu)orth 

•VlflJiCivjg through *H»e foblic taiticnS 
5wl>^mlt^g ai Vi^orifi. Park 
Horse bflcic ridinj on ujoodm •hr^.ils 



Source: Reprinted with permission of Adult Basic Educetion Program, Cobequid Neighbourhood 
Work Activity, Truro, Nove Scotia. 
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6fl.iiinj on a scbeoner* 
U6"tfnfTrij +0 y^oi C0usn^ music 
kiii^ <x •Pern's wheti 0.+ Clements ftirk 





Source: Reprinted with permission of Adult Basic Education Program, Cobequid Neighbourhood 
Q Work Activity, Truro, Nova Scotia, 
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"Nova Scotia Outlook" 



Nova Scotia 

Sometimes white and cold 

Trees sparkle witn the snow 

High seas and low mountains 

Lots of bills covered with trees 

Lots of open land covered with 

Lakes r brooks, and streams 

The Bay of Fundy with red mud flats 

The highest tides in the world 

Imagine that! 

Old wooden bridges feel so much weight 
New steel bridges have no pain 

Look over the walls of Citadel Hill 
To the old schooner we all know 
Once she was so high and proud 
And undefeated world around 

Fishing off a Lunenburg wharf 
Or watching the Tatoo 
People come to Nova Scotia 
For all that they can do 

Skiing at Wentworth 

Camping at Elm River Park 

Walking in the Public Gardens 

Swimming at Victoria Park 

Horseback riding on wooded trails 

Watching the Highland Games 

Sailing on the Bluenose II 

Listening to good country music 

Riding a ferris wheel at Clement's Park 

Walking on the rocks at Peggy's Cove 

Nova Scotia 

Sometimes white and cold 
Suiraners are short 
Winters are long 



Bys Bob Smith 

Larry Urqhart 
Lisa Urqhart 
Gilbert Watson 



Source: Reprinted with permission of Adult Basic Educetion Progrem, Cotwquid Neighbourhood 
Work Activity, Truro, Nova Scotia. 
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ARTICLES ON COURAGE 



by Adult Learners 



• 



Source: Reprinted with permission of Adult Basic Education Progrem, Cobequid Neigntrourhood 
Work Activity, Truro, Nova Scotia. 



The Terry Wok Story 

Terry Fox was a very brave man. He had strength. He tried to 
help others with cancer. He had cancer himself. Terry Fox ran 
twelve and a half miles the first day. He had to give it up 
because it got darkr cold, and foggy. He also put up with the 
heat, rain and snow when he ran across Canada. Terry lived for 
high ideals and for people in the same position as himself. 

Raymond 



Doctors 

I think Doctors have courage. They have to deal with sick 
people. The doctors are qualified to prescribe medicine to make 
you better Doctors have to be at the hospital day and night to 
deal with people who have been in accidents. It must take a lot 
of courage to operate on the very sick people and try to make 
them well again. 



Jeannie 
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Nactin Lnttaei: King JXm 



Martin was very smart. He had a great education — that's what 
made him a good speaker. "So I say to you my friends, that even 
though we must face the difficulties of today and tomorrow, I 
still have a dream. It is a dream deeply rooted in the American 
dream that one day this nation will rise up and live out the true 
meaning of its creed — we hold these truths to be self-evident, 
that all men are created equal." He got what it takes to be a 
leader. He was scared inside, but brave outside because he was 
Black in a White society. He was a strong willed man in order to 
face the nation that he had done. Then he was assassinated in 
the 60 <s. 




A Piriena With Cout:age 



I have a friend who I more or less grew up with. !ie would do 
anything for me or for anybody. He is also =;> best friend « 

We most always got together on the week-ends and went hunting or 
fishing together or maybe went to a hockey game. 

One week-end he went away hunting with another friend and had an 
accident. He was shot in the leg which was not his fault or his 
friend's fault. This apparently was a stray shot. It crippled 
him for life. 

Talking about who has courage or not and why, I would say this 
man is full of courage. He is willing to try or go ahead with 
anything he can possibly do. There is lots of things he can do 
and things he can't do. 

His occupation today is a lawyer. He drives his own vehicle to 
and from work. 

He is a wheel-chair patient and gets in and out of his vehicle, 
however his wife goes along with him and does what she can to 
help him. He seems to be a happy man today although he is 
handicapped, he still has lots of courage. 

Dale 

o ' 
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Group Case Study 



Billy: 



Betty: 



John: 



Darcy: 



Barbara: 



Goufang: 



Billy reads and writes at the A level. He is about 54 years old, he 
has worked as a fisherman most of his life. He's nervous about 
participating in group discussions. 

Betty is in her mid-thirties. She is married and has two children. 
She reads and writes at about a B level and would like to be able to 
help her children with their school work. Her friends don't 
understand why she wants to take the program, 

John is a millwright, presently on compensation. He needs 
upgrading in order to pursue re-training. He reads at about a C 
level but is less competent with his writing. He is about 40 years 
old. John has a tendency to think he is an authority on most 
subjects. He often dominates discussions. 

Darcy is 21 years old. He quit school in grade 9. His employment 
counsellor has suggested he get l a GED so that he can pursue 
trades training. He writes at about a C level but has difficulty 
understanding what he reads. Darcy wants the trades training but 
doesn't understand why he needs to take the upgrading. 

Barbara is a single parent with one young child. She is 22 years 
old. She dropped out of school when she was 16. She is a clerk 
in a grocery store. She feels she reads well but wants to improve 
her writing. She finds it difficult to work at home. 

Goufang came to Canada from Singapore where she completed high 
school. She took a six week introduction to English course but still 
finds it difficult to read, write and communicate in English. 



Source: Nova Scotia Department of Advanced Education end Job Training. 
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Letters 

Drinking and driving 



lb tlie Edited 

Draddi^ wd drivai^ do mx mix. 
Tlus is wdI4aiowiL b b fa» It^^ 
that is b ncx mcessay to be drank or 
to have taken ^veral drinte to 
commit a drinking and driving 
olbnce. Irving btood akcdicd 
exceeduig W miUigrBn^ cS akobd 
in 100miUiUliesofMoodisOX}& 

If a pAix oBiaa tm resyson to 
bel^ a (biver has been dmidng, it 
is his right to stop ttmt vehicle am! 
test tkdtfiA in the cbiwi^ ItoxL 
If yiM lefuse lo give a iwiskte lest 
(aiert) or a blood sample or 
breathalyser test, it is a crime 
without leascMi^He excii». 

Statistics show that in Canada 
dkolM is of the teading causes 
of auumdl)ite aorki^ts. Ateobol is 
also involved in ajqmximately 50 
per cent of fatal automobile 
accidents which occur in Canada* 
There was some S,000 deaths and 
175,000 repcmed injuries in troffK: 
acctdoiB ev^ year. In Nova Scotia 
there are about 160 motor vehicle 
related deaths and 4,(M)0 people 
injured per year. In tte bst (tecade 
5 1 300 peq^ died in losKl OBstes in 
Canada another 23423(K} were 
injured* m^y of them permai^nUy 
disabled. Every year the future, 
hopes, and dieams of Nova Scotians 
arc destroyed by motorists who 



ctowe 10 drive fi&y drmkiag. 

Every year in Canada several 
to»&«d leen^j^ dk in e^cictents 
tnvotviov ^»tKd. Ttot aie aimie 
ffrivets wiH> teve been onf^iied by 
taking {Bescrqxkm m ill^al thiigs 
ffiul mixing ih^ with atedvd. The 
victim could be your friend, a 
flassmtfci, ^Hnec^ in yiw fwmly 
orevenyiML 

ItettggttBedhYathimkftivg 

In Nov^nber 1972, a young cotqile 
and d^ir 224nmithH>ki baby 
killed by a drunk driver. And a 
]mmg man was idcen to di^ hospj&d 
in Hali£ax. The young wcman was 
my luisbmrs cousin. 

^Hf qries caus^ hv a dnmk driver. 
In June 1976, a family of ftnir was 
sent to d^ hospital in Bndj^mer 
for injures di^ to a drunk driver in a 
hit and nm ^ictenL Ancal^ ccn^le 
was at but later sent home. 
They were memteis of my family 
and two fri^tds. 

So if you are going out for the 
evening and you are going to be 
drinking, gel romeone to go with 
you who will not be drinking and 
can drive for ycHi. 

Bcsafe.m»sony. 
Keep your <Ueams alive 
Dcffi't drink and drive 

Dorothy Hublcy 



Source: Reprinted iron The Bulletin ^ June 19, 1991 with permission from lighthouse 
Publishing, Bridgeweter, Hovq Scotia. 



Letters to the Editor 



First hand experience of a young driver 



Afiarmltegfte 'Newbwsftn' 

ootaom of Ae April 1 teoe itf die 
i^^AesM I d B c hfcd lo wiito 

I have fimkttd «pGriem:e on 
sdi||Ba of yoiBQ fMqte 
tte wteeL I nspwi my pumis 
ymy moAt mi I tttUf^aii^ it 
was great five ysarv ago on my 

*t)l^, aoo, tfli dme I idee ytm 
your Ucciise*' 

I evenuUy got my full legal 
tfrlv«s?*s Iteom, My feiher a 
finle 1978 AcacSan whidi be still 
011^ Kav^sd ^9 tte hmbliips (tf 
a teo^ driver. It is m^ in as good 
sli^ as ii ocHdd have bean, lo say 
dielea^ 

In the spnx^ of 19S7, my father 
lei mt ose die car off and oiv stnce 
Ilive near hfew Geimany, to inivel 
to school. That was his first 
mistake. 

The final straw came in the 
iwnmer wten after band practice 
one day, we went to a friend s 
house* 

I was leaving when one of the 
guys hollered, ""Give if to 'er" I 
backed out of his driveway and 
ttere was a turn at ihe end of the 
lane wboe his Suher's garage was 
bttilL 

In the gravel, I lost couroi 
ftf die ^ 9)d mi mto il^ ccmi^ of 
the garage, knocked it off its 
foun^km 1^ nme ind»», fcm)dced 
paint cans off die walls ami cmio a 
car whfeh was ready tt> be |»imed 
ismdt, ami put a himp on my head 
that made me look tike an ET 
impersonator. I never wore a seat 
belt. Seat belts aie a law. I used lo 
leave early in the momtng. go to 



school, taOc to a &w fitioids* and 
|daa oar escape. AiWBd 10:00 am 
we'd take trff htm sctooi, drive 
Bonml« and 1^ q> wheiever the 
car wem • ^idgewasea; Lh«ipooI« 
MiddioTO« C3i«er, Amofmlis 
vmny^ wB6»iw* 

My father made his second 
mismke wbn he 1^ me haw ti» 
car OR Friday and/or Saiorday 



I wtmU pik as mmy as seven or 
peqite in di^ car at one &ne. 
Where would we all sit? I>on*i 
forget the hatchback!! And we 
would go tearing areond the 
Bridgewater area trying to toeak 
every rule of the road we could 
without letting cmighL 

1 goi died (tf just driving moimt 
so I used to go to a certain 
subdivision where there was a 
giavd piL Ymi can guess die re^ 
My father found mil about all of 



my pastahemi^igsss, aad I sdfl ftd 
as though the 1,497 times I've 
qpok^il^ havent satisfied Ita. 

So you tell me. an avenge 
Umm teenager, stoiAl 16-year- 
olds have access to a steering 
whwl? And if youYe a teen. 



hooeafy, am dl ^sgs jmx m 

really wmth U ia tte kmg run? 
Mayb^ mmibe " • 

Iftoastruly, 
ManyRusadlitob^« 
RRf3»NewOcmiany 



Agrees wholeheartedly 



TbdieEdUos: 

In re^OQK 10 iVbng Hemiq^s 
opinion oa raising the driving 
Iioemes tarn 16 )«ars to 18 yems, 
I agree whotebeartrdly, Ibday s 
ymth aie behig istfaodi wUh an 1 
dfmt oae mtitoffe' beause ttey 
belkve diat Aebr parents (tot love 
tbm, Moa do* tot dto^way they 
were raised , today*s i^imts just 
don't know how to show their 



chUdnm Ite kind of love we all 
i^d to feel nfe and swure in 
ords £0 gjiow aad BMlare* 

Don't nw wna^ No doiAt 
sane 14*'yeaMAIt m eespowible 
nd mature c»oagb to drive 
defensively (that is, if you see 
someone coming lowanls ymi, gtt 
iwcdihdrw^!) 

Qtts today aee too powerful for 
tte type ctf romis ilHsy travel ms. 
Young peqdel&epowT. The more 
power die bAter and wUi die finont 
irtiecJ drive (wldch^I dont dtink is 
going to last) if a person im no 
eipotence vkith it» dM>y can lose 
oomndvenf easily 

Ndw AttSHaUa has a good way 
ctf allowii^ tl^ir teens to km to 
drive leiqpom^bly. Before they can 
get didr license, tl^ must get 
Uieir beginners first and must 
always have KbA widi d«m at 
all ^nes ^i4»fi drivii^. TN? adidt 
mim have a ibivet's license fw at 
least five years and tl^ are not 
atkiwed to drive tfler dsik or under 
fte mfteetce. They mim ^tow dot 
dtty are iff^ionsiMe for dnee years 
be&se diey cm ga thdr licoses. 

Canada seems to be always 
tagi^ ^g behind other nmkms 
when there is stmieihxng good to 
follow and tbe last to give up 
oiytfitng thtt is n« good fm^ her. 1 
ditnk it k high dme Can^ becai^ 
a leader of good instead of a 

foUower. ^ 

f Raymond Hebh, 
^ Hebbvillc 



Source: Reprinted from the Lighthouse Log (April *91 ) te^ith permission of Lighthouse Publishing 
limited, Bridgewater, Nove Scotie, 
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New laws for new drivers 

News that Nova Scotia may change the rules governing 
drivers' licenses is welcome. Licensing laws have not kepi 
pace with society's dramadc changes. 

Years ago it was reasonable to grant a 16 year old child a 
driver's license. Visry few 16 to 18 year olds had rars then and 
access to the one and only family autonK>lnle was severely 
restricted by parents who could say no and mean it. There 
were no high speed highways. These were no high speed cars. 
Traffic was a fru:tion what it is today. The drinking age 
was 21. Drugs were not yet a social problem- Most young 
people had been taught to respect the law and to have 
consideration for the property*and the rights of oth(^ ;^ple. 
They accept driving a car as a very si^al privilege, not a 
constitutional right. 

Rules that suit^ those conditions are no longer adequate 
today. Sixteen seems several years too young for roost young 
people to be granted the privilege of driving a high ^>eed car 
on today's high speed, traific choked tughways. 

Licensing systems that have proven succ^sful in Australia 
and New 2^and are being studied here. Under consideration 
are ideas that include having all new drivers go through a 
probationary poiod of sevei al years. During that probationao 
time there would be various restrictions such as driving only 
when accompanied by a licensed adult, a limit on the number 
of passengers and the prohibition of night driving. The kind of 
roads that could be driven on and the power of the car's 
engine might also be restricted during the probationary 
period. 

Teenage drivers caught driving after drinking any amount of 
alcohol would automatically lose their licenses. In some 
places in the U.S. now, anyone underage who is caught 
drinking any amount, anywhere, whether or not they are 
driving a car, automatically forfeits his or her driver's Ucense. 

Such changes would inconvenience many teenagers and 
some parents as well. But if they resulted in even one less 
highway fatality, they would surely be justified. 

When it was announced that changes in driving licensing 
were being considered a TV reponer interviewed some 
teenagers on the topic. Naturally they were indignant aboui 
the possible changes. Out I thought one bright looking young 
man who was obviously attempting to appear mature and 
worldly, blew the whole case for the defence. Why would 
anyone want to change the rules? he asked. Driving is so easy 
What's the big deal about driving a car? 

If his attitude is representative of the maturity of today's 
teenagers, perhaps they should also consider raising the 
driving age to 21. 

o ^ * 
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Potato - in- the- Oven 



6 to 8 potatoes medium size 
1 onion medium sise 
1 carrot 

1 to 2 green peppers 
Some mushrooms 

Uncooked chicken or meat, if you like 



1. Peel potatoes and slice i-inch thick. 
Cover the bottom of medium sized baking 

2. Slice onion, carrot, and green peppers, 
mushrooms. Cut chicken or meat into 
large pieces. Put them on top of the 
potatoes. Put more sliced potato on 

top to cover most of vegetables and meat. 

3. Pour ^ cups water in the dish. Sprinkle 
salt, pepper on top. Put shortening on 
top. 

ii. Bake at 350" to ^00^ until bottom potato, 

vegetables and meat are cooked (approximately 
H5 minutes to 1 hour). Top potato should 
be brown. 

Soyrce: Reprinted from Writer's Ink Cookbook (vol. 6, winter 1987) with 



permission of St. Christopher House Adult Literacy Program, Toronto, l^ntarSo. 




R©A»«\S+ fAu will 
'k«Jt wtW i ever do 
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To be scared olU alIoiu. i<\ nvj 

Cho&en Hoj-sa, 

CI 1/ 

E"atK Wowieircnj ulkdt eowch otKcr fS f^WnKirj 

L ^^^opi *=^«^ 5f»jr€^ to tKSnl^ *\>ou+ 
jooci old d^s . Bn4 nvitre joo«l. 

OK to fKiViK fKiS fs ka+ reSort 

io liVe^ to lo^e melep«9>de)k&e 
t\y Stif control 1 ^ue S5 it ^o^^i'th 
ci^^e • 

UJi tK vAu glasses ^ fte^mj «itcl^ c«J^e. 
PleA.se do ^/cff be fooleS^ bt-caase vt%deir 

tl^iS i*s a. jood old 3ou| . So fAucK 
+0 told. 

So sLcxn i^&SS on Tflclc ^ dvyd 

4^ Knowjledae i^'ve I car 
+Ka> old 

^©u\«ir» t ^©H uiav^ Sof*^tovS» ^© listen 
To yoH 

OK picas e c,o¥«^c s#t ^vuKlIc in my 

Source: Reprinted with permission of en adult learner, • 

Computer-Assisted Uf^rading Progrem, Bridgewater. UiA^ rll 

Nova Scotie, ' 
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ouc^^ii^ . SiAcJ^cJxU^ 3 ^OUL -see. csl W^^hV 
I^KV" bott>ir^ up ancL ^ocofX J^^*^ 

yotv- 4-«Lcl lik^ » 



^ 0 
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rce: Move Scotia Department of Advenced Educetion and Job Treining, 
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you* are- s-Kx-ocLia^ ir\, line- ocH^Ko^^^^ 
<3ce--s tKe. look, Uke? 




Source: Nova Scotia Department of Advanced Education and Job Training. 
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our' opiACof\ 



d>aace 4ti tsack- [rK^ro Socid^ . 
'TKe^e- pcx^U- +kif\k +kod^ ^i\e- -^a^i^ 

^'vnk'ioci T HouJ you. ^e^t^ML. ^e«»or\ 



0 



Source: Reprinted with permission of Paul Jewers, Education student, School of Education, 
Dalhousie University, Halifax, Nova Scotia, 
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rce: Reprinted with permission of Ahilly© S0nker4 Education student. School of EducetiOHt 
Dalhousie University, Halifax, Nova Scotie^ 
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Session 10 



Write a number (from I to 9) in the center of each circle. Then add or 
^^multiply that number with each number in the middle ring. Write your 
answers in the empty spaces. 




o 

ERIC 



Source: Reprinted from Breakthrough to Matht Level One Workbook with permission of Ne^ 
Readers Press* Syrecuse, Hew York, 



Session 1C 



GRINDERS 



Situation: 

There are 8 grinders on your shift. Everyone reached his or her quota of 
$4,500 everyday for 4 days. One grinder surpassed this mark by $500 daily 
and another grinder surpassed it by $350 daily. 

Solve each problem 

1 . What is the total quota reached by employees on this shift for the 4 days? 

2. What is the average quota reached by each grinder during the 4 days? 

3. What if 10 grinders had done the same work? What would the average 
quota be then? 

4. What is the weekly quota of the worker who surpassed the $4,500 quota by 
$500 daily? of the worker who surpassed it by $350 daily? 

5. If $2,500 worth of the work were classified as rejects, what would the total 
acceptable quota reached by this shift be? 

6. If the worker who did the most work were sick one of these 4 days, what 
would her weekly quota be? What would the shift's total quota be? 



Source; Nova Scotie Department cf Advanced Education end Job Training. 





2 r1 

Source: Reprinted from Danger SchooU IDAC Document with permission of Institute of Culture! 
Action, Geneva Switzerland. 
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Sessimi tt 



TUTOR TBAXmrn - RSVZEW 



What three cueing systems do fluent readers use? 



What steps do fluent writers follow (writing process)? 



What should you do before, during and after any activity? 



How would you do a reading assessment? What materials or 
activities would you use and what would you look for? 



How might you do a writing assessment? What materials or 
activities would you use and what would you look for? 



What makes for a good learning experience? 



What makes for a bad learning experience? 



What are the three things that impact on learning? 



What are some of the obstacles or barriers to people attending 
upgrading programs? 



What are some of the motivating factors for people to attend 
upgrading programs? 



How can you find out what people want or need to know? 



- "^"^i^ Department of 

ji^^ Advanced Education 
and Job Training 



what is Ian9ua9e experience? What activities can be developed 
from language experience stories for A or B level learners? for 
C and D level? 



What can brainstoming be used for? 



How is a personal dictionary useful? What kinds of things could 
be put in a personal dictionary? 



What activities might you use to develop comprehension? 



How long should a mini-lesson be? What kind of things should be 
dealt with in mini-lessons? 



What kinds of things might you do to encourage writing 
(materials, activities)? 



What things should be considered in teaching math? 



What materials or examples might you use to illustrate fractions? 
Re-grouping? Per cent? Decimals? 



When I'm selecting materials for my student, I should 
consider .... 



If progress isn't being made, what should you check? 



In dealing with learning blocks, what guestions should the tutor 
encourage the learner to ask himself /herself ? 



What is the difference between choral reading and assisted 
reading? 
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Advanced Education and Job Training 
Tutor/Instructor Certificate Training Program 

Final Evaluation 



Overall I found this course to be 



When this course is offered again, Z would repeat 



When this course is offered again, I would change 



I benefitted from this course because 



I found the practicum assignments to be 



The session (s) I liked the roost (why) 



Uwii Scotia 



"^j^ Department of 
.^^^ Advanced Education 
and Job Training 



The session (s) I liked the least (why) 



X found the handbook to be 



I found the activities section to be 



The presenters/presentations were 



If I am asked to teach adults now 



I would like to know more about 



Other comments and recommendations 



